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Abstract: Integrating local wisdom into history education has increasingly been recognized as
an important approach to contextualizing historical learning and connecting historical
knowledge with students’ cultural experiences. However, existing studies often position local
traditions merely as supplementary learning materials rather than examining how they can be
pedagogically integrated to foster students’ historical understanding. This study investigates
how local wisdom can be integrated pedagogically into history learning and how such
integration contributes to the development of students’ historical consciousness. The research
employed a qualitative case study conducted at MA Sultan Agung Sukolilo, Pati Regency,
Indonesia. Participants included 36 tenth-grade students, a history teacher, the school principal,
and the head of the Sultan Agung Foundation. Data were collected through classroom
observations, in-depth interviews, and document analysis, and were analyzed using thematic
analysis informed by Rusen’s framework of historical consciousness. The findings reveal that
the Meron tradition functions as a pedagogical medium that enables students to engage with
cultural practices, interpret their historical meanings, and reflect on their relevance to
contemporary social life. Through this process, students begin to understand local traditions as
part of their community’s historical experiences. The analysis indicates that students’ historical
consciousness develops primarily at the levels of traditional and exemplary historical
consciousness, where traditions are perceived as cultural heritage and sources of moral values.
This study proposes a pedagogical framework of local wisdom integration involving cultural
exploration, historical interpretation, and reflective engagement with local traditions. The
findings highlight the potential of local cultural practices as pedagogical resources for
developing culturally responsive and contextually grounded history education.
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Abstrak: Pengintegrasian kearifan lokal ke dalam pendidikan sejarah semakin diakui sebagai
pendekatan penting untuk mengontekstualisasikan pembelajaran sejarah dan menghubungkan
pengetahuan sejarah dengan pengalaman budaya siswa. Namun, penelitian yang ada sering kali
hanya memposisikan tradisi lokal sebagai bahan pembelajaran tambahan, alih-alih mengkaji
bagaimana tradisi tersebut dapat diintegrasikan secara pedagogis untuk menumbuhkan
kesadaran sejarah siswa. Penelitian in1i menyelidiki bagaimana kearifan lokal dapat
diintegrasikan secara pedagogis ke dalam pembelajaran sejarah dan bagaimana integrasi
tersebut berkontribusi pada pengembangan kesadaran sejarah siswa. Penelitian ini
menggunakan studi kasus kualitatif yang dilakukan di SMA Sultan Agung Sukolilo, Kabupaten
Pati, Indonesia. Peserta penelitian meliputi 36 siswa kelas X, guru sejarah, kepala sekolah, dan
ketua Yayasan Sultan Agung. Data dikumpulkan melalui observasi kelas, wawancara
mendalam, dan analisis dokumen, serta dianalisis menggunakan analisis tematik yang
didasarkan pada kerangka kerja kesadaran sejarah Rusen. Temuan menunjukkan bahwa tradisi
Meron berfungsi sebagai media pedagogis yang memungkinkan siswa untuk terlibat dalam
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praktik budaya, menafsirkan makna historisnya, dan merefleksikan relevansinya dengan
kehidupan sosial kontemporer. Melalui proses ini, siswa mulai memahami tradisi lokal sebagai
bagian dari pengalaman sejarah komunitas mereka. Analisis tersebut menunjukkan bahwa
kesadaran sejarah siswa berkembang terutama pada tingkat kesadaran sejarah tradisional dan
teladan, di mana tradisi dipandang sebagai warisan budaya dan sumber nilai-nilai moral.
Penelitian ini mengusulkan kerangka kerja pedagogis integrasi kearifan lokal yang mencakup
eksplorasi budaya, interpretasi sejarah, dan keterlibatan reflektif dengan tradisi lokal. Temuan-
temuan ini menyoroti potensi praktik budaya lokal sebagai sumber daya pedagogis untuk
mengembangkan pendidikan sejarah yang responsif terhadap budaya dan berakar pada konteks.

Kata kunci: kesadaran sejarah; pendidikan sejarah; kearifan lokal

@ @ @ This work is licensed under a Creative Commons Attribution-ShareAlike 4.0
International License.

Introduction

In recent decades, history education has faced serious challenges in maintaining its
relevance for younger generations living in societies undergoing rapid social, cultural, and
technological change. Various studies show that history teaching practices in many countries
are still dominated by a transmissive approach that emphasizes the delivery of facts, chronology
of events, and informative historical narratives through textbooks (Wineburg, 2010; Seixas &
Morton, 2013; Lévesque, 2008). This approach often treats history as a collection of
information that students must memorize, rather than as a process of interpretation that helps
learners understand the dynamics of social change and the formation of collective identity in
society (VanSledright, 2014; Barton & Levstik, 2004; Banks, 2016). As a result, many students
view history learning as an abstract subject that is far removed from their daily experiences
(Nordgren, 2016; Carretero et al., 2017).

In response to this issue, historical education scholars emphasize the importance of
developing historical consciousness as the main objective of history learning. Historical
consciousness refers to an individual's ability to understand the relationship between the past,
present, and future through the process of interpreting historical experiences (P. Carr. Seixas,
2004 Korber, 2015). This concept views history as a means of reflection that allows individuals
to interpret past experiences to understand current social conditions while considering future
possibilities (Grever & Adriaansen, 2017; Nordgren & Johansson, 2015). Therefore, history
learning needs to be designed as an educational process that encourages students to actively
interpret the meaning of history through contextual and reflective learning experiences.

In an effort to create more meaningful history learning, various innovative pedagogical
approaches have been developed in 21st century education. One learning model that has
received a lot of attention is Project Based Learning (PjBL), which is a learning model that
places students as active subjects in the process of investigating a problem through authentic
and contextual project activities (Thomas, 2000; Bell, 2010; Krajcik & Blumenfeld, 2005). A
number of studies show that project-based learning can increase student engagement in the
learning process while encouraging the development of critical thinking and collaborative skills
(Grant, 2011; Kokotsaki et al., 2016; Condliffe, 2017). In the context of history education, PjBL
provides opportunities for students to explore historical sources and cultural practices directly,
making learning more contextual and relevant to their social experiences (Helm & Katz, 2001;
Lee, 2005).
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In a multicultural society such as Indonesia, integrating local wisdom into history
education is an important approach to improving the relevance of education to students' cultural
experiences. Local wisdom can be understood as a system of knowledge, values, and cultural
practices that have developed within a community through a long historical process (Sucitra &
Sartini, 2020; Rahyono, 2009; Tilaar, 2002). A number of studies show that the use of local
cultural heritage in learning can help students understand the relationship between local history
and their cultural identity while strengthening the connection between local history and national
history (Jones et al., 2018; Bruttini et al., 2017). Thus, local traditions can serve as a pedagogical
resource that enables students to understand history as a lived experience related to the social
reality of their community (Chapman, 2011).

Several previous studies have highlighted the importance of integrating local wisdom
values into history learning. Research conducted by Dwi Tyas Rahmawati et al. (2018)
examined aesthetic and symbolic values in the Meron tradition from a cultural perspective, but
the study emphasized cultural symbolism analysis without directly linking it to history learning
practices in schools. Another study by F. Niken Henta Pramudyani (20011) highlighted the
social function of the Meron tradition in strengthening solidarity among the Sukolilo
community, but the study did not discuss how this tradition could be used as a pedagogical
resource in formal education. Meanwhile, research conducted by Nur et al. (2024) identified
various religious, social, and economic values in the Meron tradition, but the focus of the study
was still on the anthropological dimension, so it did not explore its potential in history learning.
In addition, research on the integration of local culture in education conducted by (Clark &
Grever, 2018; Chapman, 2024) shows that the use of cultural heritage as a learning resource
can increase student engagement in history learning, but the study was conducted in the context
of Western education and has not specifically discussed the context of Islamic education such
as madrasahs.

Although these studies have made important contributions to understanding the cultural
value of local traditions, there are still several research gaps that need to be filled. First, most
previous studies have treated local traditions as objects of cultural or anthropological study,
rather than as pedagogical resources in history education. Second, studies examining the
integration of local wisdom into history education rarely link it to innovative pedagogical
approaches such as Project-Based Learning. Third, studies on how the integration of local
traditions in history learning can contribute to the development of students' historical
consciousness are still very limited, especially in the context of Islamic education in madrasas.

In the context of postcolonial societies and the Global South, history education exists
within a field of negotiation between national narratives, colonial legacies, religious identities,
and local cultures (Zajda, 2017; Alridge, 2006). In Indonesia, the discourse on integrating local
wisdom into the curriculum has emerged as a response to cultural homogenization and the
challenges of globalization (Jihad, 2013; Hidayati et al., 2020). The integration of local values
is seen as crucial for strengthening cultural identity while enhancing the relevance of learning.
Madrasahs, as Islamic educational institutions, hold a distinctive position within Indonesia’s
educational landscape. Madrasahs, as Islamic educational institutions, possess a unique role in
developing contextually grounded history education rooted in local culture. Unlike public
schools, madrasahs often maintain strong ties to the religious traditions and cultural practices
of their surrounding communities (Azra, 2006; Hefner, 2008; Lukens-Bull, 2005). This
situation creates pedagogical opportunities to integrate local traditions as authentic and
meaningful sources for learning history. Research on Islamic education in Indonesia indicates
that the integration of local culture into the madrasah curriculum can strengthen students’
cultural identity and promote more contextual learning (Tan, 2014; Raihani, 2012; Pohl, 2006).
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Based on this gap, this study aims to analyze how the value of local wisdom in the Meron
tradition is pedagogically integrated into history learning in madrasahs and how this process
contributes to the development of students' historical awareness. In this learning practice,
students directly observe the Meron tradition, compile observation reports, and discuss the
historical significance and cultural values contained in the tradition. This study uses a
qualitative case study approach conducted on 10th grade students at MA Sultan Agung
Sukolilo, consisting of two classes with a total of 36 students.

This article makes a scientific contribution in two main aspects. First, this study expands
the study of integrating local wisdom into history education by showing how local traditions
can be used as learning resources through a Project-Based Learning approach. Second, this
study makes an empirical contribution to the study of historical consciousness by showing how
project-based history learning that utilizes local traditions can help students understand the
relationship between the past and their social lives.

Research Methods

This study uses a qualitative approach with a case study design to gain an in-depth
understanding of how the integration of local wisdom values in history learning through Project
Based Learning contributes to the development of students' historical awareness. A qualitative
approach was chosen because this study aims to explore students' experiences, interpretations,
and meanings of history learning practices that utilize local traditions as learning resources in
specific social contexts (Creswell & Poth, 2016; Tisdell et al., 2025). A case study design was
used because this study focused on one specific context, namely the implementation of project-
based history learning that utilizes Meron traditions as a learning resource at MA Sultan Agung
Sukolilo. Case studies allow researchers to understand phenomena in depth in the context of
real life and analyze the interactions between learning practices, student experiences, and the
historical meanings they construct (Yin, 2018). This study uses the historical consciousness
perspective as its main analytical framework. This perspective emphasizes that history learning
is not only related to knowledge about the past, but also to how individuals interpret the
relationship between the past, present, and future in social life (Rusen, 2004).

This study was conducted at MA Sultan Agung Sukolilo, Pati Regency, Central Java.
This school was selected purposively because in history learning, teachers integrate local
traditions as learning resources through the Project Based Learning approach. The research
participants were 10th grade students consisting of two classes with a total of 36 students. In
addition, this study also involved history teachers as key informants who provided information
about the planning, implementation, and evaluation of project-based learning. Participants were
selected using purposive sampling, which is the selection of informants who are considered to
have direct experience in the learning practices being studied (Michael Quinn Patton, 2014).
This technique allows researchers to obtain information relevant to the research focus on the
integration of local wisdom in history learning.

This study uses two types of data sources, namely primary data and secondary data.
Primary data was obtained from project-based history learning activities carried out by students,
particularly in observing Meron traditions and discussing the historical significance of these
traditions. Primary data includes the results of observations of the learning process, interviews
with students and teachers, and project reports prepared by students. Meanwhile, secondary
data was obtained from supporting documents such as history learning tools, school curricula,
and scientific literature related to history learning, Project-Based Learning, and local wisdom.

Data collection in this study was conducted using three main techniques, namely
observation, in-depth interviews, and documentation studies. Observation was conducted to

Page 382 of 391



Mu’arifah, Warto, Djono

Reframing History Education through Local Wisdom: Pedagogical Integration of Cultural Traditions to
Foster Historical Consciousness in an Indonesian Madrasah

directly observe the project-based history learning process in the classroom. Through this
observation, researchers were able to understand how students were involved in project
activities, starting from the process of observing the Meron tradition to discussions about the
historical significance of this tradition. In-depth interviews were conducted with students and
history teachers to obtain information about students' learning experiences and teachers' views
on the integration of local traditions into history learning. The interviews were semi-structured,
allowing researchers to explore more in-depth information about the informants' experiences
and interpretations of the learning process. In addition, this study also used documentation to
analyze various documents related to history learning, such as student observation reports,
learning tools, and curriculum documents used by teachers.

Data analysis in this study used thematic analysis, which was conducted in stages through
data reduction, data presentation, and conclusion drawing (Miles et al., 2014). The analysis
process began with a thorough reading of the data from observations, interviews, and
documentation to identify the main themes related to students' learning experiences in the
history learning project. In this study, thematic analysis was guided by the historical
consciousness theoretical framework proposed by (Rusen, 2004). Therefore, data interpretation
focused on how students interpreted the Meron tradition as a historical experience related to
their cultural identity and social life. Students' narratives were analyzed to identify patterns of
historical orientation that emerged in their understanding of the tradition. Through this
approach, the analysis focused not only on describing learning activities, but also on how
project-based learning experiences enabled students to develop a more reflective historical
understanding of the relationship between the past and their social lives.

To ensure the validity and credibility of the data, this study applied several validation
strategies commonly used in qualitative research. First, this study uses source triangulation,
which is comparing information obtained from various informants who have different roles in
the research context, namely students, history teachers, principals, and the head of the Sultan
Agung Foundation. Second, this study also applies method triangulation, which is combining
several data collection techniques including observation, in-depth interviews, and
documentation studies. Observation was used to directly understand the learning process and
student involvement in project activities, while in-depth interviews allowed the researcher to
explore the informants' experiences and meanings in greater depth. Documentation such as
student project reports and learning tools were used to strengthen and verify the data obtained
from observation and interviews (Denzin, 2017; Creswell & Poth, 2016).

Research Result
Integration of Local Wisdom through Project-Based History Learning

The results of the study show that the integration of local wisdom values in history
learning at Madrasah Aliyah (MA) Sultan Agung Sukolilo is carried out through a Project Based
Learning (PjBL) approach by utilizing the Meron tradition as a learning resource. This approach
is designed to connect history learning materials with cultural practices that are still alive in
society so that students can understand history in a more contextual manner. In its
implementation, teachers begin the lesson by asking students a number of initial questions
related to the Meron tradition, such as the origins of the tradition, the purpose of its
implementation, the symbolic meaning of each part of Meron, and how the tradition is carried
out in the community.

These questions then became the basis for the project activities that the students had to
carry out. Students were asked to directly observe the implementation of the Meron tradition in
the Sukolilo community. In this observation activity, students not only observed the process of
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implementing the tradition, but also collected various information related to the history and
cultural significance of the tradition. The sources of information used by students were not
limited by the teacher. Students could obtain information through direct observation, interviews
with the community, or searching for information through digital sources such as the internet.
This process enabled students to develop independent knowledge exploration skills while
building a broader understanding of the traditions they observed.

After the observation activity was completed, students were asked to compile a report on
their observations and present their findings in class. At this stage, there was a discussion
between students and teachers to reinterpret the historical significance of the Meron tradition
based on the findings obtained by the students. The teacher explained that a project-based
approach was chosen because it was considered to increase student engagement in history
learning.“Project-based learning is used to spark students' enthusiasm for learning about the
Meron tradition. Students will be more interested if they find out for themselves first rather than
just listening to the teacher's explanation” (Interview with Fahrida Ainun Najib, September 15,
2025). This approach shows that history learning does not only take place through the process
of information delivery by teachers, but through a process of exploration that allows students
to interact directly with the cultural practices of society. Thus, project activities not only serve
as a learning method, but also as a means for students to connect historical material with the
social experiences they encounter in their daily lives.

Students’ Interpretation of the Historical Meaning of the Meron Tradition

The findings show that student involvement in learning projects based on observation of
the Meron tradition has a significant influence on how students understand the meaning of this
tradition. Before participating in the project, some students viewed the Meron tradition as
merely a cultural activity carried out annually by the Sukolilo community. However, after
conducting observations and discussions in history class, students began to understand that this
tradition has a more complex historical meaning and cultural value.

One student said that classroom learning activities helped him understand that every part
of the Meron tradition has a specific symbolic meaning related to the cultural values of the
community.“The explanations in class are easier to understand, and I realized that every part of
Meron has its own philosophy,” (Interview with Nihaya Kholifatun Nurun Nisa, September 12,
2025). In addition, students also began to realize that the Meron tradition is not only related to
cultural celebrations, but also reflects religious and social values that have been passed down
by the community from generation to generation.““At first, I thought the Meron tradition was
just a regular ceremony. It turns out that there are benefits for myself, I can learn lessons and
ways to be grateful” . The interpretation process also showed that students began to understand
the Meron tradition as part of the cultural identity of the community. Through observation and
discussion activities, students not only obtained information about the history of the tradition,
but also began to relate it to the social life of the community around them. In some cases, this
learning experience even helped students from outside the area to get to know the local culture
where they lived. Getting to know the traditions in the area where I live better,” (Interview with
Elfika Cahya Kumala Sari, September 12, 2025). These findings show that using local traditions
as a source of historical learning can help students understand history not only as past events
but also as part of a cultural experience that continues to live on in society.

Development of Students’ Historical Consciousness through Local Tradition

The results of the study show that project-based history learning that utilizes the Meron
tradition as a learning resource contributes to the development of students' historical awareness.
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Through observation, discussion, and reflection on this tradition, students begin to understand
that the cultural practices they encounter in their daily lives are related to the history of society
and the social values inherited from previous generations.

One student explained that the learning experience helped him understand that the Meron
tradition has a broader meaning than just an annual cultural event. “The Meron tradition is not
just a ceremony in Sukolilo, but I can take its meaning to be more grateful to God and share
with the community” (Interview with Indi Salwa Al Karimah, September 12, 2025. This
statement shows that students are beginning to interpret the Meron tradition as a symbol of
social and religious values that have developed within the community. In addition, students are
also beginning to realize that this tradition is part of the community's history that continues to
be passed down by the community. This kind of awareness shows that project-based learning
experiences can help students understand the relationship between the past and their current
social lives.

In addition to the learning process in the classroom, institutional support from schools is
also an important factor in integrating local wisdom into history lessons. Schools actively
encourage student involvement in cultural activities related to Meron traditions, one of which
is through participation in cultural carnivals organized jointly by the Foundation.“We have the
Sultan Agung carnival to celebrate Meron,” (Interview Moh. Siroj Fajri, September 2, 2025).
The involvement of educational institutions in these cultural activities shows that integrating
local wisdom into history lessons isn't just done in the classroom, but also through social
experiences that directly involve students in community life. So, learning history using local
traditions through the Project Based Learning model not only helps students understand history
in a more contextual way, but also encourages them to see the connection between history,
culture, and community life.

Analysis of Findings with Historical Consciousness Theory

The findings of this study indicate that integrating local wisdom values into history
learning is not only related to the use of local traditions as learning resources, but also involves
a pedagogical integration process that enables students to interpret cultural experiences as part
of their historical understanding. In this study, the Meron tradition is not only positioned as an
object of cultural observation, but also as a pedagogical medium that allows students to connect
local cultural practices with the historical processes of society. Thus, history learning does not
only function as a process of transferring knowledge about the past, but also as a process of
interpreting cultural experiences that are alive in society.

In the context of historical pedagogy, the use of local traditions as a source of learning
shows that local wisdom can serve as an epistemological bridge connecting historical
knowledge with students' social experiences. Through observation, discussion, and reflection
on the Meron tradition, students not only obtain information about the tradition but also learn
to interpret the values contained within it. This process shows that history learning can be a
space for dialogue between the formal historical narratives found in the curriculum and the
cultural experiences that develop in society. This is in line with the views of Barton & Levstik
(2004), who emphasize that meaningful history learning must enable students to connect
historical knowledge with their social and cultural experiences.

The findings of this study also show that integrating local wisdom values into history
lessons enables students to understand history as part of the social experiences they encounter
in their daily lives. When students observe the Meron tradition and discuss its symbolic
meaning, they begin to understand that local cultural practices do not appear suddenly, but are
formed through a long historical process. Thus, local traditions become a pedagogical tool that
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enables students to understand how cultural values develop in society and are passed down from
generation to generation.

From the perspective of historical consciousness theory, this learning process shows how
cultural experiences can be a starting point for the development of students' historical
consciousness. Rusen (2004) explains that historical consciousness develops through an
individual's ability to connect past experiences with current social conditions. In this study,
students' involvement in observing the Meron tradition enabled them to understand that the
cultural practices they encounter in their daily lives are related to the history of society. This
understanding shows that history learning based on local wisdom can help students develop a
more reflective historical orientation towards their social lives.

Analysis of student understanding shows that the form of historical consciousness
developed in this learning process consists of two main stages, namely traditional historical
consciousness and exemplary historical consciousness. At the traditional historical
consciousness stage, students view the Meron tradition as a cultural heritage that needs to be
preserved and maintained. This understanding is reflected in the way students interpret the
tradition as a symbol of togetherness and cultural identity of the Sukolilo community.
Meanwhile, the development towards exemplary historical consciousness is seen when students
begin to interpret the Meron tradition as a source of moral values relevant to their lives, such as
gratitude, social solidarity, and togetherness. Within the framework of Rusen's theory, this stage
shows that students not only understand tradition as part of the past, but also as a source of
learning for present life.

The findings of this study also show that integrating local wisdom into history learning
can strengthen the relationship between local history and students' cultural identity. Clark &
Grever (2018) explain that using cultural heritage as a learning resource can help students
understand history in the context of their own cultural experiences. In this study, student
involvement in observing the Meron tradition provided them with an opportunity to understand
how the tradition reflects the social values that have developed within the community. Thus,
history learning based on local wisdom not only helps students understand local history, but
also strengthens their awareness of the cultural identity of the community.

However, the results of this study also show that the development of students' historical
consciousness is still in its early stages. Most students still view the Meron tradition primarily
as a symbol of cultural heritage and a source of moral values. A more critical understanding of
the historical dynamics behind this tradition has not yet fully developed. Within Rusen's
theoretical framework, the more advanced stages of historical consciousness are critical
historical consciousness and genetic historical consciousness, which emphasize the individual's
ability to critique historical narratives and understand historical change in a more complex
manner. Therefore, local wisdom-based history learning needs to be further developed by
encouraging students to analyze the social and historical processes that shaped these traditions.

The findings of this study make an important contribution to the development of history
pedagogy based on local wisdom. This study shows that integrating local cultural values into
history learning not only enriches the learning material, but can also be an effective pedagogical
strategy for developing students' historical awareness. By utilizing cultural practices that are
still alive in society as a source of learning, history education can become more contextual and
relevant to the social experiences of students.

Conceptually, this study also shows that the integration of local wisdom in history
learning can be understood as a pedagogical process involving three main stages, namely
exploration of local culture, interpretation of historical values, and historical reflection on
cultural experiences. Through these stages, students not only learn about local traditions as
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cultural objects, but also as sources of historical knowledge that help them understand the
relationship between history, culture, and the social life of the community. Thus, this study
expands the study of the integration of local wisdom in history education by showing how local
traditions can serve as a pedagogical medium for developing students' historical awareness.

Conceptual Contribution: Pedagogical Integration of Local Wisdom in History Learning

Based on the results of the study, the integration of local wisdom in history learning can be
understood as a pedagogical process that takes place through three main stages. The first stage
is the exploration of local culture, which is a process in which students interact directly with
cultural practices that have developed within the community. In this study, exploration was
carried out through observation of the Meron tradition, which allowed students to become
familiar with local cultural practices as part of a real social experience. The second stage is the
interpretation of historical values, which is the process whereby students begin to interpret the
symbolic meaning and social values contained within these traditions. Through class
discussions and reflection on the results of their observations, students understand that the
Meron tradition is not only an annual cultural event, but also reflects the social and religious
values passed down by the community.

The third stage is historical reflection, which is the process whereby students connect the
meaning of local traditions with a broader understanding of history. At this stage, students begin
to understand that local cultural practices are part of the historical journey of society and are
related to contemporary social life. Through these three stages, the integration of local wisdom
into history learning not only serves as a strategy for contextualizing learning materials, but
also as a pedagogical process that enables students to build historical consciousness through
their cultural experiences.

The main contribution of this study lies in its attempt to explain the mechanism of
pedagogical integration of local wisdom in history learning, rather than simply the use of
specific learning methods. Unlike previous studies, which generally treat local wisdom as
supplementary material in history learning, this study shows that local traditions can serve as a
pedagogical medium for building students' historical awareness. This study also shows that the
integration of local wisdom in history learning takes place through a pedagogical process that
involves the exploration of local culture, the interpretation of historical values, and historical
reflection. Thus, this study makes a conceptual contribution to the study of history education
by offering an analytical framework for how local cultural practices can be used to develop
students' historical understanding in the context of formal learning in schools.

Conclusion

This study shows that integrating local wisdom into history learning through the Meron
tradition provides a more contextual learning experience for students. Through observing
traditions, writing project reports, and engaging in reflective discussions in class, students not
only gain knowledge about local traditions but also learn to interpret their historical
significance. This learning process enables students to understand that cultural practices that
develop within a community are part of the historical experience that shapes the community's
identity. The research findings also show that integrating local wisdom into history learning
can encourage the development of students' historical awareness, especially at the traditional
historical consciousness and exemplary historical consciousness stages. Students begin to view
the Meron tradition as a cultural heritage that has social and religious value, as well as a source
of moral learning that is relevant to their lives. Thus, the use of local traditions as a source of
learning can help students understand the relationship between the past and present social life.
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Pedagogically, this study shows that integrating local wisdom into history learning is not only
related to the use of local learning resources, but also involves a process of historical
interpretation and reflection that enables students to develop a deeper understanding of history.
Therefore, local wisdom-based history learning can be an effective pedagogical strategy for
developing history learning that is more contextual, reflective, and relevant to the cultural
experiences of students.

Acknowledgements

The author would like to express sincere gratitude to the Master’s Program in History
Education for providing an academic environment that supported the development of this
research. Appreciation is also extended to the academic community of MA Sultan Agung
Sukolilo for their cooperation and participation during the research process. The author
gratefully acknowledges the financial support provided by Lembaga Pengelola Dana
Pendidikan (LPDP) Scholarship, Ministry of Finance of the Republic of Indonesia, which has
supported the author’s academic study and research activities.

References

Alridge, D. P. (2006). The Limits of Master Narratives in History Textbooks: An Analysis of
Representations of Martin Luther King, Jr. Teachers College Record: The Voice of
Scholarship  in  Education, 108(4), 662—686. https://doi.org/10.1111/5.1467-
9620.2006.00664 ..

Azra, A. (2006). Islamic education in Indonesia: Tradition, modernization, and challenges in
the global era. Kencana.

Banks, J. A. (2016). Cultural diversity and education: Foundations, curriculum, and teaching.
Routledge.

Barton, K. C., & Levstik, L. S. (2004). Teaching history for the common good. Lawrence
Erlbaum Associates.

Bell, S. (2010). Project-Based Learning for the 21st Century: Skills for the Future. The Clearing
House: A Journal of Educational Strategies, Issues and Ideas, 83(2), 39-43.
https://doi.org/10.1080/00098650903505415.

Bruttini, E., Di Corato, L., & Lusini, V. (2017). Living Heritage: Digital Ecomuseums in the
Terre di Siena. Museum International, 69(1-2), 58-67.
https://doi.org/10.1111/muse.12150.

Carretero, M., Berger, S., & Grever, M. (2017). Palgrave Handbook of Research in Historical
Culture and Education. Palgrave Macmillan UK. https://doi.org/10.1057/978-1-137-
52908-4

Chapman, A. (2011). Historical interpretations. Teaching History, 143(1), 12—17.

Chapman, A. (2024). Historical interpretation as the foundational concept for history education.
Revista de Historia (Concepcion), 1(31), 1-25. https://doi.org/10.29393/RH31-
2HIAC10002

Clark, A., & Grever, M. (2018). Historical Consciousness. In The Wiley International
Handbook of History Teaching and Learning (pp. 177-201). Wiley.
https://doi.org/10.1002/9781119100812.ch7.

Condliffe, B. (2017). Project-Based Learning: A Literature Review. In Working Paper. MDRC.

Page 388 of 391



Mu’arifah, Warto, Djono

Reframing History Education through Local Wisdom: Pedagogical Integration of Cultural Traditions to
Foster Historical Consciousness in an Indonesian Madrasah

Creswell, J. W., & Poth, C. N. (2016). Qualitative inquiry and research design Choosing among
five approaches. Sage publications.

Denzin, N. K. (2017). The research act: A theoretical introduction to sociological methods.
Routledge.

Dwi Tyas Rahmawati, Triyanto Triyanto, & Purwanto Purwanto. (2018). Meron Sebagai Karya
Seni Rupa: Kajian Nilai Estetik Dan Fungsinya Dalam Tradisi Perayaan Maulid Nabi Di
Desa  Sukolilo Pati.  Eduarts: Jurnal  Pendidikan  Seni, 8(3), 19-26.
https://doi.org/https://doi.org/10.15294/eduart.v8i3.35133.

Grant, M. M. (2011). Learning, Beliefs, and Products: Students’ Perspectives with Project-
based Learning. Interdisciplinary Journal of Problem-Based Learning, 5(2), 37-69.
https://doi.org/10.7771/1541-5015.1254.

Grever, M., & Adriaansen, R. (2017). Historical culture: A concept revisited. In M. Carretero,
S. Berger, & M. Grever (Eds.), In M. Carretero et al. (Eds.), Palgrave Handbook of
Research in Historical Culture and Education (pp. 73—89). Palgrave Macmillan UK.
https://doi.org/10.1057/978-1-137-52908-4.

Hefner, R. W. (2008). Making modern Muslims: the politics of Islamic education in Southeast
Asia. University of Hawaii Press.

Helm, J. H., & Katz, G. L. (2001). Young investigators: The Project approach in the early
years. Newyork and London. Teacher Collage Press.

Hidayati, N. A., Waluyo, H. J., & Winarni, R. (2020). Exploring the Implementation of Local
Wisdom-Based Character Education among Indonesian Higher Education Students.
International Journal of Instruction, 13(2), 179—198.

Jihad, A. (2013). Menjadi guru profesional: Strategi meningkatkan kualifikasi dan kualitas
guru di era global. Penerbit Erlangga.

Jones, S., Jeffrey, S., Maxwell, M., Hale, A., & Jones, C. (2018). 3D heritage visualisation and
the negotiation of authenticity: the ACCORD project. International Journal of Heritage
Studies, 24(4), 333-353. https://doi.org/10.1080/13527258.2017.1378905.

Kokotsaki, D., Menzies, V., & Wiggins, A. (2016). Project-based learning: A review of the
literature. Improving Schools, 19(3), 267-2717.
https://doi.org/10.1177/1365480216659733.

Korber, A. (2015). Historical consciousness, historical competencies—and beyond? Some
conceptual  development  within German history didactics. Online.
https://www.pedocs.de/volltexte/2015/10811/pdf/Koerber 2015 Development German
History Didactics.pdf.

Krajcik, J. S., & Blumenfeld, P. C. (2005). Project-Based Learning. In The Cambridge
Handbook of the Learning Sciences (pp. 317-334). Cambridge University Press.
https://doi.org/10.1017/CB0O9780511816833.020.

Lee, P. (2005). Putting principles into practice: Understanding history. International Journal of
Historical Learning, 4(1), 29-39. https://doi.org/10.17226/10126.

Lévesque, S. (2008). Thinking historically: Educating students for the twenty-first century.
University of Toronto Press.

Page 389 of 391



Mu’arifah, Warto, Djono

Reframing History Education through Local Wisdom: Pedagogical Integration of Cultural Traditions to
Foster Historical Consciousness in an Indonesian Madrasah

Lukens-Bull, R. (2005). 4 peaceful jihad: Negotiating identity and modernity in Muslim Java.
Springer.

Michael Quinn Patton. (2014). Qualitative Research & Evaluation Methods: Integrating
Theory and Practice. Sage Publications.

Miles, M. B., Huberman, A. M., & Saldana, J. (2014). Qualitative data analysis. sage.

Nordgren, K. (2016). How to Do Things With History: Use of History as a Link Between
Historical Consciousness and Historical Culture. Theory & Research in Social Education,
44(4), 479-504. https://doi.org/10.1080/00933104.2016.1211046.

Nordgren, K., & Johansson, M. (2015). Intercultural historical learning: a conceptual
framework. Journal of Curriculum Studies, 47(1), 1-25.
https://doi.org/10.1080/00220272.2014.956795.

Nur, D. M., Nor Aini, A., Musdalifah, M., Azizah, O., & Ulil Albab, M. (2024). Makna
Simbolik dan Nilai Kearifan Lokal dalam Tradisi Meron di Desa Sukolilo, Kabupaten Pati.
Journal on Education, 6(4), 18772—18781. https://doi.org/10.31004/joe.v614.5783.

Pohl, F. (2006). Islamic Education and Civil Society: Reflections on the Pesantren Tradition in
Contemporary Indonesia. Comparative  Education Review, 50(3), 389—-409.
https://doi.org/10.1086/503882.

Pramudyani, N. H. (2011). Upacara Tradisi Meron Relevansinya dengan Kehidupan
Masyarakat Desa Sukolilo Kabupaten Pati. JPP, 1(2).
https://journal.unnes.ac.id/nju/jpppasca/article/view/1542.

Rahyono, F. X. (2009). Kearifan budaya dalam kata. Wedatama Widya Sastra.

Raihani. (2012). Report on multicultural education in pesantren. Compare: A Journal of
Comparative and International Education, 42(4), 585-605.
https://doi.org/10.1080/03057925.2012.672255.

Rusen, J. (2004). Historical consciousness: Narrative structure, moral function, and ontogenetic
development. In P. Seixas (Eds.), Theorizing historical consciousness. University of
Toronto Press.

Seixas, P. Carr. (2004). Theorizing historical consciousness. University of Toronto Press.

Seixas, P., & Morton, T. (2013). The big six historical thinking concepts. Nelson Education.
Nelson Education.

Sucitra, I. G. A., & Sartini, S. (2020). Konsepsi lokal-global sebagai basis kultural berkesenian
Sanggar Dewata Indonesia. Bahasa dan Seni: Jurnal Bahasa, Sastra, Seni, dan
Pengajarannya, 48(2), 118—130. https://doi.org/10.17977/um015v48i22020p118.

Tan, C. (2014). Educative tradition and Islamic schools in Indonesia Educative Tradition and
Islamic Schools in Indonesia. Journal of Arabic and Islamic Studies, 14, 47-62.

Thomas, J. W. (2000). A4 review of research on project-based learning. The Autodesk
Foundation.

Tilaar, H. A. R. (2002). Perubahan sosial dan pendidikan: Pengantar pedagogik transformatif
untuk Indonesia. Penerbit PT. Gramedia Widiasarana Indonesia.

Tisdell, E. J., Merriam, S. B., & Stuckey-Peyrot, H. L. (2025). Qualitative research: A guide to
design and implementation. John Wiley & Sons.

Page 390 of 391



Mu’arifah, Warto, Djono

Reframing History Education through Local Wisdom: Pedagogical Integration of Cultural Traditions to
Foster Historical Consciousness in an Indonesian Madrasah

VanSledright, B. (2014). Assessing historical thinking and understanding. Routledge.

Wineburg, S. (2010). Historical Thinking and Other Unnatural Acts. Phi Delta Kappan, 92(4),
81-94. https://doi.org/10.1177/003172171009200420.

Yin, R. K. (2018). Case study research and applications: Design and methods. Sage
Publications.

Zajda, J. 1. (2017). Globalisation and national identity in history textbooks. Springer.

Page 391 of 391



