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Abstract 

This study investigates areas of oral presentation difficulties experienced by students at English Education 

Department of Universitas Islam Negeri Sultan Maulana Hasanuddin Banten. The method used was the 

case study approach. The participants of this study are the fifth semester of English Education 

Department. The data were gathered through questionnaires and interviews. Findings from the data 

analysis show that a significantly prominent matter faced by the students in doing a presentation is the 

explanation aspect and Self-control, getting nervous and unconfident.  

Keywords: EFL oral class presentation, dominant problems, self-control.  

 

1. Introduction  

Oral presentation becomes one of the communication competencies that should be carried 

out by the students. Oral presentation is a conversation with message frequently given to / from 

an audience by a presenter with the aid of audiovisual equipment aimed at encouraging, 

invigorating, stimulating, teaching, angering or entertaining. Almost every lecturer uses oral 

presentation as their appraisal criterion in the college. Oral presentation looks like an easy task 

because we're just talking before the class and making sure the audience knows the content. 

Otherwise, the most difficult task in language teaching for most teachers is to improve oral 

communication skills. as supported by (van Ginkel et al., 2017), learners must be able not only to 

communicate but also to connect. Živković, (2014) adds that students need a great deal of 

opportunity to communicate their needs to connect with the demands of the globalization era, 

graduates need to have oral communication skills to work well in their professional environment.  

According to (Stan Van Ginkel & Judith Gulikers, 2015) a number of factors impacts: 

Competition; Students worry about errors, fear criticism, or are shy. Nothing to note; Students 

have nothing to say. Lamentably low involvement; Only one person may speak at a time, as big 

classes and high participation rates create noisy classrooms.  
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Therefore, there must be a way to anticipate all of these things. A new set of activities is 

incorporated into the classroom that focuses on the transmission of meaning rather than on the 

language itself. (Hyland, (2014); Erickson et al., (2015).  Girard et al., (2011) suggests that 

students should spend more time analyzing the expression, and less on the way they say it. They 

are capable of speaking a large number of languages. learners may engage in two verbal 

communication tasks: oriented communication and distracted communication. All of these 

activities include learners in the implementation of language actively rather than speaking. They 

plan to improve foreign language skills through constant contact. Through the use of human 

communication, human constructs may be incorporated into the artistic framework that expresses 

meaning (Clayton et al., 2013). 

Sofiana et al., (2019) argued that some teachers inhibit their students to display L1-like 

behavior. Regardless, this can lead to problems with speaking. This is because learning a second 

language requires exceptional opportunities for using it. Furthermore, it suggests that English is 

not a language worth communicating in. Learners view the language as assigned to nonessential 

conversational or classroom activities, while the mother language remains the acceptable means 

to address urgent issues. Vocabulary and/or grammar skills were essential to many instructor's 

strategies. While they disagree with L1, L2's practice does not reflect this (Gogunskaya, (2015); 

Namaziandost et al., (2019); Herbein et al., (2018). 

Meanwhile, (Hyland, 2014) discovered that various factors should be considered in order for 

EFL students to be able to communicate in English. The students themselves remain interested in 

and wish to continue these subjects. For instance, many learners lack the prerequisite vocabulary 

to comprehend their content and cannot communicate further. Insufficient strategic competence 

and communication capabilities may be one of the additional factors that prevents a union from 

proceeding. Communication will only be established if students are inspired and willing to being 

exposed to their personality and work with others (Girard et al., (2011). 

Furthermore, Self-confidence is having a consideration deciding the ability of the learners to 

take part in oral activities in language classrooms (Hwa, 2010). In other terms we may assume 

there will be good communication where there is self-confidence. On the other hand, the most 

dangerous obstacle to effective communication is thought to be lack of self-confidence. 

Numerous studies have been conducted on the impact of self-confidence on the readiness of 

learners to engage in communication practices in the classroom (Donald Ary, 2011) Particularly, 

the aims of this study are to know how students plan their communication in delivering material 

in front of the class, also seeks the problems and difficulties encountered by them. To have them 

take further steps as said by (Gogunskaya, 2015), Students require comprehensive, in-depth 

training and practice for effective oral communication. Oral presentation skills are essential for 

employability and actual academic study, as they direct learners into some discourse and 

persistent thought (Raento, A, 2015) As the title itself states, informative speeches merely aim at 

educating a target group about specific subjects. The present study will contribute in explaining 

the obstacles faced by students in making presentations in front of the class, in this case, the 

research provides an overview for students and lecturers to overcome students who feel that they 



http://e-journal.hamzanwadi.ac.id/index.php/veles/index                                    Vol. 5, No.1; 2021 

38 

 

are less confident in making presentation. The novelty of this research lies in the utilization of 

factors and aspects of students who lack confidence in speaking in front of the class. At the end 

of this, students can apply their linguistic knowledge to speak. Hence, some research questions 

are posed as follows: 1. What are factors that causes of poor performance in English oral 

presentation among Students of English Education Department in the classroom? 2. In what 

extent do the students feel difficult in conveying the material? 

 

2. Method 

A case study was employed in this study. In this regard, the qualitative data attempts to 

gain information about a case of a subject. The case of this research is students’ difficulties in 

English oral presentation. Moreover, the rationale for using such a method was based on the 

research questions proposed. In this case, the first question concerned on factors that causes of 

poor performance in English oral presentation among Students and the second question deal with 

In what extent do the students feel difficult in conveying the material. These were garnered 

through questionnaire and interview. 

2.1. Participants 

The subjects participating in this study were the fifth semester of English Education Study 

Program in Universitas Islam Negeri Sultan Maulana Hasanuddin Banten. There were ninety-

five students involved. The researcher concerned on students’ behavior in oral presentation.  

2.2.  Data collection 

Two types of instruments, i.e. questionnaire and interview were employed. In this case, the 

questionnaires used in this study comprised the demographic questionnaire, the questionnaire 

assessing the quality of the student’s oral presentation. The first one was developed from the 

constructs advocated by (Herbein et al., 2018) , the second one was adapted from Hyland’s work 

(Hyland, 2014), Meanwhile, the interview was utilized to ensure the data obtained from the 

questionnaire.  

2.3. Data analysis 

The data was analyzed based on the observation sheet and interview. Several steps were 

taken in analyzing the data: 1. During the presentation, the researcher made a note based on the 

observation sheet. 2. After displaying the data in detail, the researcher compared it against the 

criteria of success. 3. The researcher make conclusion. The researcher observed all of the student 

activity during the class presentation but the researcher focused on the several aspects. The 

activity that used during the class analyzed by the researcher by following these factors; 

preparation, linguistic, and non-linguistic. Each factor has their aspects. In preparation there are 

two aspects; Good understanding topic, and preparing visual aid. In Linguistic there are three 

aspects; Grammar, Vocabulary and Pronunciation. The last is non-linguistic, it has two aspects; 

Self-confident, and Anxiety. 
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3. Results and Discussion 

3.1   Results  

There are two facets of the training: good understanding of the subject and the preparation 

of visual assistance. There are three facets of linguistics: grammar, vocabulary and 

pronunciation. The second is non-linguistic, has two aspects: self-confident, and anxiety. The 

result of the observation will suggest the most complex factors and aspects that occur in the class 

presentation, the observational outcome results are summarized in these charts.  

 

Chart 1. Preparation 

 

 

This preparation chart showed that the most aspect that got poor is in an informative and 

exciting explanation. It means conveying the participants have an inadequate explanation, 

especially in informative and exciting explanation. It could make the presentation is not clear for 

the audience; even they have mastered the topic, they still confuse how to present the topic well, 

they only explain, but the explanation was not satisfying. 

Chart 2. Linguistic 

 

In linguistic aspect, the participants who got poor are only in the pronunciation. The next 

aspect that got most average value is in grammar and pronunciation. Pronunciation could make 

the explanation not clear because of the intonation and pronoun. 
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Chart 3 Non-Linguistic 

 
 

Based on the above results, participants were shown to have poor self-control, worry about 

making a mistake and also felt nervous when performing. Nevertheless, they keep controlling the 

presentation run well. 

Furthermore, Interview is the second instrument that used by the researcher in conducting 

the data. The interview was hold after the observation’ conducted. There are seven questions 

were asked to the participants. The questions are done by interviewing directly to all of the 

participants. This instrument is to support the observation data and to make sure what the 

students feel during the presentation also to gain more data for the research. Based on the 

interview result, the researcher asked 6 questions to the audience. 

a) What factors can make your presentation is bad during English presentation? 

Based on the interview the most factor that can make the presentation bad is less of 

preparation. They lack of preparation than confuse when present the topic, sometimes they 

got anxious and lack of confident when spoke in front the class. One participant stated that 

“My heart is running fast when presentation, then feel my presentation isn’t good enough 

and less of mastering the topic” it means they not ready for the presentation. 

b) Why you use Indonesian language when presenting English course? 

The first it is accidentally spoken in presentation, and the second is they don’t know the 

vocabulary and worrying if the audience will not understand the topic. Based on the answer 

the researcher can make a conclusion if they got nervous and lack of vocabulary because of 

the situation in front of the class 

c) Are you always worrying about grammar before speak? 

Three of participants said grammar is important, if have good grammar the presentation 

will also good. They are worrying if the grammar was wrong. The participants seem feel 

worry for getting criticism from their friends or their teacher. 

d) Is your pronunciation can influence the presentation? 

There are varieties of answer for the question. One student answered that if my 

pronunciation good my confident will be improved. And some participant said that don’t 

care about the presentation the main point is the audience understand the topic well. So 
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based on this answer pronunciation is not really important for the presentation but it can be 

influenced the self- confident when they thinking about it. 

e) What did you feel when explain the material in front of your classmate? 

All of the participants answered that they feel not confident and nervous when the have to 

speak in front their friends. It made the presentation run not well, and not focus in conveying 

the topic. 

f) Are you worrying if your presentation isn’t clear? 

They worried about making mistake in the presentation. They got nervous. One 

participant stated “I very worry if my presentation is not clear, because of my preparation 

and less confident”. They always thinking” is it my presentation clear?” it made they loss of 

self-confident. Are you scared about making mistake in talking English? 

3.2. Discussion  

Based on the aforementioned results, the researcher used the details to be analyzed in 

order to ascertain what were difficult and easy element in students’ oral presentation. 

Participant 1 

Preparation: Based on the observation, the first participant is well trained. The participant 

knows the subject well and addresses the subject using visual aid such as Microsoft PP. In 

presenting the subject the participant looks at the subject well, the participant describes the 

subject simply without having any difficulties, when presenting the visual aid P1 presented 

the subject attractively. Then for the next element of the explanation, but the first person has a 

weak connection. The participant clarified that the subject just reads the Microsoft Power 

Point slide, that P1 had no connection with the crowd, that the response was too bland, no 

body language, no eye contact. P1 when reading the topic on the power point slide, P1 even 

reads the topic as fast as it makes the presentation go fast. 

Linguistic: In linguistic terms, there are three factors in linguistic grammar, vocabulary 

and pronunciation. The first element that the researcher found in linguistics is that of 

grammar, based on observation, P1 has a good grammar in speaking and describing the 

subject, P1 uses acceptable grammar in any sentence, good tenses, good structure. The second 

element is vocabulary, based on observation, as long as the presentation P1 often uses English 

to express the subject, but P1 also reads the slides and notes. Not only does it use English to 

express the subject, but P1 has also used sufficient vocabulary and spoken fluently, making it 

easier for the viewer to understand what P1 has explained. Based on the observation that P1 

spoke in front of the class, P1 spoke easily, but in every word P1 spoke plainly. Pronouncing 

the word is really necessary in English, if the pronunciation is wrong, the listener can't 

understand the word, but on the other hand, P1 has a poor intonation in describing the 

material. 

Non-Linguistic: The last element the researcher observed is non-linguistic, there are many 

aspects of non-linguistic, self-confident, and anxiety. Based on the impression and video 

taken, P1 seems so anxious, one of the signature nervous characteristics is that P1 can't 
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regulate the presentation, P1 talks too easily, and just reads the slide. P1 doesn't care about the 

P1 audience just concentrate on the subject, which means that P1 doesn't know whether or not 

the audience gets it. No contact with the body, no contact with the ears, just stay in one 

position. Based on the observation, P1 has a poor regulation of the emotions. 

 

Participant 2 

Preparation: The second participant has poor mastery of the subject in preparation, P2 

frequently forgets the subject than gets lost in describing the subject, but conveniently P2 used 

and prepared the media well. It based on her note in the presentation of the subject P2. P2 

seems unnoticed by the viewer, no eye contact or body language activity, but P2 has a plain 

enough description. In presenting the subject still P2 has no involvement P2 has a nice 

intonation and the voice makes the introduction plain enough, but the situation of the class 

was too dull. 

Linguistic: The participant also used full English based on the table P2 "good" suitable 

tense, not only using good tense, but also in describing the subject. Overall, P2 has no major 

problem only in pronunciation and intonation in the linguistic aspect, and often the intonation 

used by P2 was not simple. 

Non-Linguistic: Based on the observation, P2 appears nervous in this factor P2, P2 often 

shakes the body of P2 in conveying the subject. Based on table 4.2, P2 was weak in self-

assurance and as long as the P2 presentation run seems nervous, it can be seen when P2 often 

failed to explain P2 and often can’t manage P2 itself. It did not make the reason plain enough. 

Participant 3 

Preparation: In almost every way, P3 was perfect for the preparation. P3 was very 

informative in describing the subject, P3 explained the subject in depth and steadily made it 

possible for the viewer to grasp the subject. The reason was so simple, not only those who 

normally use the body language well, but also P3 who have strong student engagement. P3 

seemed to have mastered the subject very well and praised the presentation. 

Linguistic: P3 has strong intonation in the linguistic aspect, not to fast, but also not to 

slow. It was almost perfect. Strong spelling, excellent grammar. But P3 still confuses often in 

shaping the word. Overall, P3 has outstanding vocabulary, which made the presentation plain 

enough for the viewer. 

Non-Linguistic: Non-linguistic, self-confident and anxiety have 2 components. Based on 

the report, P3 has outstanding self-confidence and anxiety. P3 manages the presentation well. 

P3 was excellent for self-controlling, so P3 was very prepared and loved the presentation. 

 

Participant 4 

Preparation: For the presentation, P4 has sufficient media to assist. P4 was too flat in the 

description segment. Since P3 concentrated on the slide and the note, the subject that P3 
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explained was so dull. Often, in illustrating, P3 used her side. Less touch and less body 

language with the viewer. 

Linguistic: Full English is used in linguistic P4, which means that P4 is still positive and 

believed in itself, even P4 has poor intonation and P4 pronunciation continues to use English. 

There is no issue with the syntax of P4, but the reason was not clear enough since P4 does not 

speak fluently. In conveying the subject, P4 often stuttered. 

Non-Linguistic: P4 feels insufficiently secure. It can be seen from the participant's 

expression. P4 stuttered at times, but P4 was also able to monitor the presentation. For the 

anxiety component, P4 was average, especially in self-control. 

Participant 5 

Preparation: P5 has good preparation on the basis of observation. During the introduction, 

P5 prepared the public. The participant clarified the subject well. The subject was perfected 

by the participant in conveying the subject, the participant specifically describes the subject 

without having any difficulties, the last participant has strong contact with the audience, P5 

not only focused on the slide or the note but also focused on the audience. P5 has sometimes 

developed a body language for simple clarification. P5 spoke softly to ensure that the listener 

heard what P5 had said. It made it run smoothly for the presentation. 

Linguistic: sufficient grammar in the sentence was used in addressing the subject P5, 

strong tenses. The second element is language, based on intuition, as long as P5 still used 

English to express the information in the introduction. P1 spoke softly and yet spoke fluently 

with ample vocabulary, making it possible for the viewer to grasp what P5 explained. P5 has 

strong intonation, based on the fact that P1 speaks in front of the class. 

Non-Linguistic: The last person is secure in himself. The appearance could be managed 

very well by P5, it also has strong self-control. Non-linguistic elements may impact others. P5 

has no problem with fear and self-confidence in this case. 

Apart from these approaches the respondents also suggested that watching other people's 

presentations and learning from their own past mistakes would enable them to make a good 

presentation. 

4. Conclusion 

Several factors can cause difficulties in an oral presentation. Getting nervous in front of the 

class is normal, even for a skilled speaker, so media or visual assistance is so crucial that they 

can help with their presentation. Preparing the media and the subject will make the 

presentation more accessible. It can also improve self-confidence and reduce nervousness 

when speaking in front of the class. More analysis is required to assess other presentation 

skills in order to achieve more intelligible outcomes. 
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