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Abstract

In the digital age, autonomous learning has become a cornerstone of education, particularly in English as a
Foreign Language (EFL) contexts, where writing autonomy plays a crucial role in fostering critical thinking,
creativity, and effective communication. The rapid shift to online learning during the COVID-19 pandemic
created new opportunities to enhance writing autonomy through technology and digital tools. However, the
integration of these advancements remains limited in contexts like Indonesia, where traditional education
models prevail. This qualitative case study investigates the factors influencing online autonomous writing
among Indonesian EFL learners, focusing on five secondary school students who participated through
structured interviews and reflective journals. Findings reveal that technology, such as grammar checkers and
online platforms, significantly enhances writing accuracy and fosters learner autonomy, while teacher feedback
is a crucial guide for improvement. Additionally, collaborative processes stimulate critical thinking and deeper
engagement, creating dynamic environments conducive to autonomous learning. These insights underscore
the transformative potential of digital tools and feedback mechanisms in supporting writing development. By
addressing existing gaps in the literature, this study offers practical recommendations for educators and
policymakers, emphasizing the importance of integrating digital tools effectively and providing robust teacher
training in digital pedagogy to improve EFL writing outcomes in increasingly digitalized learning
environments.

Keywords: autonomous learning, technology, writing, cognitive process, student’s perception.

INTRODUCTION

Autonomous learning has emerged as a critical concept in modern education,
reflecting a shift towards learner-centered approaches that empower individuals to take
ownership of their learning processes. This paradigm is particularly relevant for English as
a Foreign Language (EFL) learners, where developing writing autonomy can significantly
enhance critical thinking, creativity, and communication skills. Writing proficiency, a key
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component of 21st-century competencies, is crucial for academic achievement and global
competitiveness (Hyland, 2013). The increasing reliance on digital tools and online
platforms provides a fertile ground for fostering such autonomy, offering learners the
flexibility and resources to navigate their educational journeys independently.

The importance of writing autonomy lies in its capacity to cultivate independent, self-
regulated learners who can adapt to the demands of a rapidly changing world. Writing
reinforces language proficiency and fosters intellectual growth, creativity, and problem-
solving abilities, which are essential for success in the 21st century (Hyland, 2013). For EFL
learners, autonomy in writing bridges critical gaps in language acquisition by enabling them
to take ownership of their educational outcomes. This process empowers learners to make
informed decisions about content, style, and structure, aligning with Benson’s (2011)
assertion that autonomous learning fosters deeper engagement and lifelong learning.
Furthermore, Little (2007) highlights that writing autonomy encourages learners to reflect
critically on their progress, enhancing their ability to self-regulate and adapt to diverse
academic and professional challenges. By integrating digital tools and fostering a learner-
centered approach, writing autonomy equips EFL students with the skills to navigate
complex linguistic and cultural landscapes confidently and competently.

Several studies have explored the role of online platforms in enhancing writing
autonomy, highlighting their transformative impact on learner engagement and skill
development. Aldaghri and Oraif (2022) demonstrated that digital tools, such as online
writing platforms and grammar checkers, significantly improve engagement and writing
proficiency in EFL contexts by offering learners immediate feedback and interactive learning
opportunities. Similarly, Nezakatgoo and Fathi (2019) found that blog-mediated instruction
fosters both metacognitive and cognitive aspects of autonomy, enabling students to make
independent decisions about content, structure, and feedback integration. This aligns with
the findings of Zhao and Luo (2020), who emphasized the role of collaborative online
environments in promoting active participation and enhancing writing skills. Research by
Pratiwi and Waluyo (2023) further underscored the potential of online autonomous learning
to develop critical thinking and digital literacy skills, demonstrating how digital tools
facilitate self-directed learning and reflective practices. Despite these advancements, there
is a noticeable lack of research addressing the specific application of these tools in
Indonesian secondary education, where traditional teacher-centered practices often
dominate. This gap highlights the need for localized studies to explore how digital tools can
be effectively integrated into EFL classrooms to promote autonomy and enhance writing
outcomes.

Despite significant progress in understanding the potential of online learning, crucial
gaps persist in contextualizing these insights within the Indonesian educational landscape.
The entrenched dominance of traditional, teacher-centered practices has hindered the
widespread adoption of autonomous learning approaches, particularly in fostering essential
skills like writing. Cultural norms and institutional frameworks further complicate this
integration, as they often resist shifts toward learner-centered methodologies. Moreover,
while studies in other contexts have highlighted the benefits of digital tools in promoting
autonomy, the unique challenges and opportunities presented by Indonesia’s diverse
secondary education system remain underexplored. These gaps underscore the need for
localized research that delves into the interplay of technology, pedagogy, and cultural factors
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in shaping autonomous learning experiences, particularly for EFL learners striving to
enhance their writing skills.

This study addresses these gaps by investigating the factors influencing online
autonomous writing among Indonesian EFL learners. Focusing on secondary school
students, the research provides a novel perspective on how technology, teacher feedback,
and collaborative processes shape writing autonomy. Drawing on Benson’s (2011)
autonomy framework and Hyland’s (2003) theories on writing, this study offers insights into
the challenges and opportunities of fostering autonomy in digital learning environments.
The findings aim to inform educators and policymakers in designing strategies that support
autonomous learning, enhance writing proficiency, and meet the evolving demands of global
education.

METHOD

This study employs a qualitative case study design to explore the factors influencing
online autonomous writing among Indonesian EFL learners. This study aims to understand
participants' subjective experiences and perspectives within their unique educational
contexts (Creswell, 2012; Merriam, 1998). A combination of structured interviews, reflective
journals, and student-generated artifacts was utilized for data collection, ensuring a
comprehensive and nuanced understanding of the phenomenon through data triangulation
(Denzin, 2012; Patton, 2002).

The study was conducted at a private secondary school in Central Java, Indonesia,
which implements the Cambridge curriculum for English instruction. Purposive sampling
identified five participants—J]ames, John, Alexa, Sara, and Katty (pseudonyms)—who
demonstrated intermediate English proficiency, a high level of independent learning, and
commitment to completing the research stages (Palinkas et al., 2015). This approach allowed
for an in-depth examination of the factors shaping their online autonomous writing
experiences within a localized context.

Data collection involved multiple instruments to capture a holistic view of the
participants' learning journeys. Structured interviews were guided by Benson’s (2011)
autonomy framework, focusing on self-management, cognitive control, and decision-making
in learning content. Reflective journals, adapted from Gibbs’ (1988) reflective cycle,
documented participants’ perceptions, insights, and self-evaluations of their online learning
experiences. Additionally, as part of the artifact collection, argumentative essays provided
concrete evidence of participants' writing progress and adherence to the researcher’s
guidelines.

Data analysis followed Braun and Clarke’s (2006) thematic analysis framework,
involving systematic processes of transcription, coding, and theme identification. Initial
coding highlighted key patterns, which were then categorized into themes aligned with the
research objectives. These themes were refined and named to construct a coherent
narrative. To enhance the trustworthiness of findings, validation strategies such as data
triangulation (Denzin, 2012), theoretical triangulation (Flick, 2004), and member checking
(Lincoln & Guba, 1985) were employed. These strategies ensured that the analysis
accurately reflected participants' experiences and perspectives.

305


http://e-journal.hamzanwadi.ac.id/index.php/veles/index

http://e-journal.hamzanwadi.ac.id/index.php/veles/index Vol. 8, No. 1; 2024

FINDINGS

The current language education landscape has witnessed a transformative impact of
online platforms on how students independently acquire English as a Foreign Language
(EFL). This study's findings, derived from interviews and reflective journals of three
participants—James, Sara, and Katty (pseudonyms)—identify key factors influencing
writing through online autonomous learning. These factors are categorized into three major
themes: the role of technology in facilitating online autonomous learning, the impact of
teacher feedback on writing improvement, and the role of collaboration in enhancing
cognitive processes. Table 1 summarizes the key themes, insights, and participant examples
identified in the interviews to provide a concise overview of the findings.

Table 1. Summary of Themes from Interviews and Reflective Journals

Theme Key Insights Participant Examples

Role of Technology empowers learners Technology provided immediate

Technology through tools like grammar checkers, feedback and dynamic resources
tutorials, and interactive resources. for skill improvement.

Teacher Feedback Feedback enhances writing by Teacher feedback facilitated
addressing grammar, content content understanding and
understanding, and style. nurtured collaborative learning.

Collaboration in  Collaboration fosters critical Collaborative discussions

Cognitive Process thinking, problem-solving, and enriched understanding and

engagement in diverse perspectives. broadened viewpoints.

The Role of Technology in Facilitating Online Autonomous Learning

Technology has become pivotal in promoting autonomous learning, particularly in
writing. It empowers students by providing tools that enhance flexibility, accessibility, and
control over their learning processes. Participants in this study consistently highlighted how
digital tools allowed them to tailor their learning experiences, choosing what, when, and how
to engage with writing tasks. For instance, Sara noted that using grammar checkers gave her
immediate feedback, enabling her to recognize and correct errors in her writing. Additionally,
interactive tutorials offered dynamic and engaging methods to delve into sentence
structures and expand vocabulary, making learning efficient and enjoyable.

Beyond improving technical aspects of writing, technology played a motivational role.
The immediate and actionable feedback provided by digital platforms encouraged learners
to experiment with creative writing techniques, fostering a sense of confidence and
ownership. Participants emphasized that these tools not only improved the accuracy and
coherence of their work but also opened doors to diverse resources and perspectives. Access
to online libraries, peer-reviewed articles, and multimedia content enriched their
understanding of complex topics and equipped them with the skills to address them
effectively.

Collectively, the findings underscore that technology is indispensable for developing
writing autonomy. It supports skill refinement and cultivates a mindset of self-directed
learning, enabling students to approach writing challenges with greater confidence and
independence. This underscores the transformative potential of integrating digital tools into
educational practices to empower EFL learners.
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Receiving Various Feedback from Teachers

Teacher feedback emerged as a crucial factor in enhancing students' writing skills and
fostering their development as autonomous learners. Participants emphasized the
multidimensional benefits of feedback, which went beyond technical corrections to guide
content, structure, and stylistic nuances. Reflecting on his experience, James shared that
active participation in online discussion groups, combined with teacher feedback, created a
dynamic learning environment where ideas were exchanged, feedback was received, and
diverse perspectives were explored. This process deepened his understanding of various
topics and nurtured a sense of community and shared learning.

Constructive feedback was particularly impactful in addressing specific areas of
improvement. Alexa highlighted that tools recommended by her teacher, such as WordHippo,
enabled her to expand her vocabulary and refine her essays independently. This example
underscores how targeted feedback and adequate resources can empower learners to take
ownership of their progress. The participants consistently noted that teacher feedback was
a bridge between structured guidance and self-directed improvement, providing them with
actionable insights that complemented their autonomous learning efforts.

Furthermore, teacher feedback fostered a collaborative and supportive atmosphere.
The interactive nature of online platforms allowed students to engage in discussions that
reinforced their understanding while integrating diverse viewpoints. This synergy between
teacher input and student initiative exemplifies the importance of balanced pedagogical
strategies, where feedback not only corrects errors but inspires learners to explore their
potential and embrace challenges in the writing process.

Collaboration Enhances Cognitive Processes

Collaboration emerged as vital in enhancing cognitive processes and fostering a
supportive and interactive learning environment. Participants highlighted the role of
collaborative activities in encouraging critical thinking, problem-solving, and active
engagement with diverse perspectives. Katty described her experience, noting that
participating in online discussion groups allowed her to actively contribute by sharing ideas,
receiving meaningful feedback, and gaining deeper insights into different topics. She
emphasized how these interactions facilitated an environment where diverse opinions were
valued, prompting her to reflect critically on alternative viewpoints and expand her
understanding.

The participants consistently underscored the value of collaboration in creating a
dynamic and engaging learning atmosphere. Exchanging feedback with peers helped them
refine their writing skills and provided a platform for constructive dialogue and shared
learning. These activities challenged them to articulate their thoughts clearly, analyze peer
contributions critically, and synthesize diverse inputs into their work. This collaborative
approach was instrumental in deepening their engagement with the content and the learning
process.

Moreover, the interactive nature of collaborative learning fostered a sense of
community and mutual support among participants. By working together on writing tasks
and discussing complex topics, learners were able to build confidence and resilience in
tackling challenges. The findings highlight that collaboration enhances cognitive processes
and cultivates essential interpersonal skills, making it an indispensable component of
effective autonomous learning in online settings.
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DISCUSSION

The findings of this study reveal the pivotal role of technology, teacher feedback, and
collaboration in fostering online autonomous writing among EFL learners. These insights
offer significant implications for both educators and policymakers aiming to enhance writing
autonomy in digital learning environments. Technology has proven to be a cornerstone of
autonomous learning, enabling students to tailor their writing experiences according to their
needs. The participants' grammar checkers, interactive tutorials, and diverse online
resources underscore the importance of accessible and flexible digital tools in promoting
self-directed learning. Immediate feedback from these tools enhanced technical accuracy
and encouraged creative exploration and a deeper understanding of writing mechanics. This
aligns with Schwienhorst’s (2008) assertion that technology fosters learner autonomy by
providing resource-rich and flexible environments, empowering learners to approach
complex topics confidently and creatively. Moreover, Benson’s (2011) concept of resource-
based autonomy is reflected in how participants utilized multimedia content and interactive
modules to expand their perspectives and refine their skills.

Teacher feedback emerged as another critical factor, serving both corrective and
motivational roles. Feedback addressed diverse dimensions of writing, including grammar,
structure, and stylistic nuances, bridging the gap between structured guidance and
independent improvement. James’s experience illustrates how constructive feedback fosters
a dynamic and collaborative learning environment that enhances individual understanding
and a sense of shared responsibility in learning. This dual role of feedback is consistent with
Borg and Alshumaimeri’s (2019) findings, highlighting its capacity to empower learners and
complement autonomous learning processes. Moreover, participants emphasized the value
of tools recommended by teachers, such as WordHippo, which further enhanced their self-
directed learning.

Collaboration was identified as a key driver of cognitive and interpersonal
development. Participants highlighted the significance of exchanging ideas and feedback
within peer groups, noting how these interactions fostered critical thinking and problem-
solving skills. Katty’s reflections align with Vygotsky’s (1978) social constructivist theory,
which emphasizes the role of social interaction in cognitive growth. Collaborative learning
provided a supportive environment where students learned from their peers’ strengths,
critically evaluated diverse perspectives, and synthesized insights into their writing
processes. Such collaboration enhanced writing skills and cultivated confidence and
resilience in addressing writing challenges.

Integrating technology, teacher feedback, and collaboration provides a holistic
approach to fostering writing autonomy. For educators, this highlights the importance of
adopting accessible digital tools, delivering targeted feedback, and promoting structured
peer interactions that align with learners’ goals. Policymakers, meanwhile, should prioritize
teacher training in digital pedagogy and invest in equitable technological infrastructure to
bridge access gaps. The findings also underscore the necessity of contextualizing these
strategies within specific cultural and institutional frameworks, particularly in diverse
educational settings like Indonesian secondary schools. The study demonstrates the
transformative potential of integrating these elements into EFL writing instruction. These
strategies enhance technical proficiency and foster a mindset of reflective and self-directed
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learning, empowering EFL learners to achieve autonomy in the increasingly digitalized
world of education.

The Crucial Role of Teacher Feedback

Teacher feedback emerged as a pivotal element in fostering students’ writing
autonomy, serving as a corrective mechanism and a motivational force. Participants
emphasized that effective feedback addressed multiple aspects of writing, including
grammar, structure, and stylistic nuances, thus enabling learners to refine their technical
skills and enhance the overall coherence of their work. James’s reflections highlighted the
dynamic nature of teacher feedback, illustrating how it facilitated individual improvement
and a collaborative learning environment where ideas were exchanged and a sense of
community was nurtured. This underscores the multifaceted role of feedback in correcting
errors and inspiring confidence and engagement.

The dual function of feedback—guiding while fostering independence—aligns with
Borg and Alshumaimeri’s (2019) findings, which emphasize its role in bridging structured
instruction and autonomous learning. Teacher feedback helps students develop the skills
and mindset needed for independent learning by addressing specific areas for improvement
while encouraging self-reflection. Tools like WordHippo, recommended by educators,
exemplify how digital resources can complement feedback, enabling learners to expand their
vocabulary and refine their writing strategies. These tools enhance the practical applicability
of feedback, turning theoretical advice into actionable outcomes.

To maximize its impact, educators should ensure that feedback is clear, constructive,
and personalized to address individual learner needs. Feedback that includes specific
examples, actionable steps, and encouragement can significantly boost students’ motivation
and ability to self-regulate their learning. Furthermore, integrating feedback with
collaborative activities and digital resources can create a supportive ecosystem that
empowers students to take ownership of their writing journey while fostering a culture of
continuous improvement and engagement.

Collaboration as a Catalyst for Cognitive Development

Collaboration emerged as a crucial element in enhancing participants' critical
thinking and problem-solving skills, fostering cognitive and interpersonal growth. Katty’s
reflections on the value of diverse perspectives in online discussions underscore how
collaborative learning enables students to refine their writing skills while building
confidence and resilience in tackling complex tasks. By participating in peer feedback
sessions and group discussions, students engaged in a dynamic exchange of ideas that
deepened their understanding and broadened their perspectives.

These findings align with Bandura’s (1986) social cognitive theory, which highlights
the role of observational learning and social interactions in shaping behavior and cognitive
processes. In collaborative environments, students observe and model effective strategies
from their peers, internalizing these practices to improve their writing skills and problem-
solving abilities. This process enhances individual learning and cultivates a sense of shared
responsibility and collective progress.

Collaborative learning also promotes metacognitive awareness as students evaluate
their contributions and adapt their approaches based on peer input. This reflective practice
helps learners develop greater self-regulation and adaptability, which are critical for

309


http://e-journal.hamzanwadi.ac.id/index.php/veles/index

http://e-journal.hamzanwadi.ac.id/index.php/veles/index Vol. 8, No. 1; 2024

navigating diverse academic and professional contexts. To maximize the benefits of
collaboration, educators should design activities that encourage equitable participation,
clear communication, and mutual respect among group members. Educators can create an
engaging and supportive environment that enhances cognitive development and prepares
students for real-world challenges requiring teamwork and critical engagement by
integrating structured peer interactions into online autonomous learning. Collaborative
tasks should be carefully scaffolded to balance individual accountability with collective
outcomes, ensuring that all learners derive meaningful benefits from the experience.

CONCLUSION

This study highlights the critical roles of technology, teacher feedback, and
collaboration in fostering online autonomous writing among EFL learners. Technology
emerged as a cornerstone, offering tools like grammar checkers and interactive tutorials that
provide immediate feedback, enhance accuracy, and encourage creativity. Technology
fosters self-directed and reflective learning by allowing learners to tailor their writing
processes while broadening access to diverse resources and perspectives. These tools not
only improve technical skills but also empower learners to approach writing challenges with
confidence.

Teacher feedback and collaboration further contribute to this autonomy. Feedback
acts as both a corrective mechanism and a motivational tool, helping students refine their
skills while fostering a supportive and collaborative environment. Meanwhile, collaborative
activities enhance critical thinking, problem-solving, and interpersonal skills. Through peer
discussions and group work, students gain diverse perspectives and build resilience in
tackling complex tasks. These findings emphasize the need for educators to integrate
accessible digital tools, actionable feedback, and structured collaboration into their teaching
practices. Policymakers should prioritize investments in teacher training and equitable
technological access to ensure that all learners benefit from these advancements. Together,
these approaches create a holistic framework for transforming EFL writing instruction and
preparing students for success in a digital, interconnected world.
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