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Abstract 

The COVID-19 pandemic led to the worldwide closure of educational institutions, forcing a shift from face-to-
face to fully online learning. As the pandemic subsided, traditional teaching resumed. This study aimed to 
explore English teaching and learning in higher education across three phases—before, during, and after the 
pandemic—by examining differences in activities and technology used. A phenomenological approach was 
employed, with semi-structured interviews for data collection. Purposive sampling selected eight 
participants—three lecturers and five students—from the English Education Department of Sriwijaya 
University. The findings revealed that while learning activities were largely similar across the three phases, the 
technology and media used varied. Before the pandemic, participants had limited exposure to online platforms, 
but the pandemic introduced them to new digital tools and methods. In the post-pandemic phase, participants 
embraced more flexibility, adopting face-to-face, online, hybrid, or blended learning models using suitable 
platforms. This shift has led to a general preference for the post-pandemic approach to English teaching and 
learning.  

Keywords: English, teaching, learning, before, during, after, COVID-19 pandemic, higher education 

INTRODUCTION 
The COVID-19 pandemic had a profound global impact, and education was among the 

most affected sectors. The first case of COVID-19 was identified in Hubei Province, China, in 
December 2019, and the World Health Organization declared it a global pandemic on March 
11, 2020. To contain the virus, governments implemented measures such as quarantines, 
lockdowns, and social distancing (Wang et al., 2021). These measures led to widespread 
school closures, disrupting education for over 1.5 billion learners worldwide. As a result, 
educational institutions rapidly shifted from face-to-face instruction to fully online platforms 
to maintain continuity (Clark et al., 2021). 

This sudden shift in the educational landscape required both educators and students 
to adapt quickly to digital tools and online teaching methods (Huang et al., 2019; Gumus et 
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al., 2018). In higher education, including English language instruction, traditional classroom 
practices such as lectures, discussions, and evaluations (Ndlovu et al., 2023; Feng, 2021) 
were replaced with online learning environments using platforms like Zoom and Google 
Meet (Atmojo & Nugroho, 2020). Although teaching activities remained similar in structure, 
the delivery medium transformed significantly (Hydari et al., 2019). 

As the pandemic subsided, many educators and students embraced blended learning 
models, which combine face-to-face instruction with virtual tools. Blended learning gained 
popularity due to its flexibility, offering both synchronous and asynchronous learning 
opportunities (Stein & Graham, 2014). The increased use of technology during the pandemic 
also created new avenues for language instruction (Kumar et al., 2018), and many 
institutions have continued using these tools in the post-pandemic era. 

The shift toward online and blended learning is not just a response to a temporary 
crisis but represents a fundamental change in the landscape of education. Language 
instruction, in particular, benefits from the flexibility and accessibility of these digital tools, 
which offer learners more opportunities for practice and engagement beyond the classroom. 
The pandemic accelerated the integration of technology into education, but the broader 
implications extend far beyond COVID-19 (Boyd & Holton, 2019). As the world becomes 
increasingly digital, proficiency in using technological tools has become essential for both 
educators and students. Understanding how these changes affect teaching methods, student 
engagement, and learning outcomes is crucial for preparing educational systems to better 
support future disruptions and capitalize on technological advancements. Thus, examining 
how English language teaching evolved across the pandemic phases helps educators refine 
hybrid models, ensuring they can continue delivering effective and adaptable instruction in 
both traditional and digital contexts. 

Several studies have explored the shift to online learning during the pandemic. For 
example, Gumus et al. (2018) and Huang et al. (2019) highlighted the rapid, unprepared 
transition in higher education as educators and students were forced to adapt to digital 
platforms. Atmojo and Nugroho (2020) found that online teaching activities often mirrored 
those used in physical classrooms, facilitated by tools such as Zoom. Meanwhile, research by 
Graesser et al. (2018) indicated that despite the new tools, the teaching content and methods 
largely remained unchanged, with only the delivery medium evolving. 

While there is significant research on the challenges and adjustments made during 
the pandemic, fewer studies have investigated how educational practices have evolved post-
pandemic as institutions transition back to face-to-face or hybrid learning modes. Studies by 
Campbel and Thompson (2018) and Serrano et al. (2019) suggest that educators and 
students now prefer blended learning, incorporating digital methods into traditional 
teaching. However, there remains a gap in the literature regarding how English language 
teaching has specifically evolved across the three phases—before, during, and after the 
pandemic. 

This study aims to address that gap by exploring the evolution of English language 
teaching practices at Sriwijaya University, Indonesia, across the three phases of the 
pandemic. This research will provide novel insights by comparing changes in teaching 
methods, technology use, and the attitudes of educators and students toward blended 
learning models. The study’s contribution lies in offering a broader understanding of how 
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English language education has adapted to technological advances and the potential for 
further innovations in the face of future educational disruptions. 

METHOD 
This study employed a qualitative, phenomenological design to explore the 

experiences of lecturers and students during the COVID-19 pandemic. Phenomenology was 
selected as it allows for understanding the shared experiences of individuals regarding a 
common event, in this case, the pandemic's impact on English language teaching and learning 
(Creswell & Poth, 2017; Van Manen, 2016). To collect data, semi-structured interviews were 
conducted, which provide flexibility in exploring key themes while allowing participants to 
share their experiences in depth (Kallio et al., 2018). 

The study was conducted at the English Education Study Program of Sriwijaya 
University, using purposive sampling to select eight participants: three lecturers and five 
students. The lecturers had teaching experience ranging from five to twenty years, and the 
students began their studies in 2019, allowing them to provide insights into the teaching and 
learning transition before, during, and after the pandemic (Hamilton & Finley, 2019). 

Interviews were conducted one-on-one via Zoom in July 2023, each lasting around 20 
minutes. Participants were free to use either English, Indonesian or a combination of both, 
ensuring they could express themselves comfortably (Edwards & Holland, 2013). The 
interviews focused on three topics: the transition timeline in English teaching, teaching 
practices during each phase, and preferences for face-to-face, online, or hybrid learning. 

Data were analyzed using Braun and Clarke’s (2006) thematic analysis method, which 
involved transcribing the interviews, coding the transcripts, and identifying key themes. 
MindMeister was used to organize and visualize the themes for clearer interpretation 
(Kuswantoro et al., 2021). To ensure the validity of the findings, member checking was 
employed, where participants reviewed the interview transcripts and analysis to confirm 
their accuracy (Birt et al., 2016). This method ensured the data were trustworthy and 
reflected participants' experiences (Creswell, 2012). 

FINDINGS AND DISCUSSION  

Before Pandemic 
Before April 2020, English teaching and learning at Sriwijaya University followed 

traditional, face-to-face methods with minimal technology integration. Lecturers and 
students interacted directly in physical classrooms, where teaching activities were carried 
out using conventional approaches such as lectures, presentations, group discussions, and 
in-class assessments. As Lecturer 1 explained, “Before the pandemic, we had offline classes. In 
the pre-activities, I greeted the students and checked the attendance list. In the main activities, 
we discussed the materials in the classroom, and the students completed their assignments.” 
This description highlights the structured nature of in-person teaching, emphasizing 
immediate feedback and direct engagement between lecturers and students. 

Similarly, the students shared that their learning activities were largely based on face-
to-face interactions, with little use of digital tools. Student S4 noted that "English learning 
was done traditionally, face-to-face, without much use of technology like the internet," 
reflecting the common approach during that period. Student S3 added that "everything was 
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done face-to-face. We went to campus, took classes, talked to lecturers, and discussed with 
friends in person." These accounts align with previous studies, such as those by Garcia and 
Weiss (2020), Ndlovu et al. (2023), and Pan et al. (2019) which described pre-pandemic 
teaching as heavily reliant on direct, in-class engagement with minimal technological 
intervention. 

The teaching activities before the pandemic were typically divided into pre-activities, 
main activities, and post-activities, following a structured routine. Pre-activities involved 
tasks such as attendance checking and recalling previous lessons, while main activities 
included lectures, group work, and discussions. Post-activities focused on summarizing the 
lesson, assigning homework, and providing feedback. Lecturer 1 further explained that "for 
the post-activities, we had a question-and-answer session, and then we closed the meeting." 
This traditional, classroom-based structure allowed for continuous interaction and 
immediate clarification of doubts, which, according to Feng (2021), was a hallmark of pre-
pandemic teaching methods in higher education. 

Despite the growing availability of technology, the familiarity with online learning 
tools was limited. Most participants indicated that they had little to no experience with 
virtual learning platforms before the pandemic. For example, Student S5 stated, “I wasn’t 
familiar with online learning before because I had no experience with it before the pandemic.” 
Lecturer 1 confirmed this: "Before the pandemic, everything was offline, and I never had any 
online activities.” This lack of exposure to digital platforms is consistent with the findings of 
Campbel and Thompson, (2018), who reported that face-to-face interaction was the norm in 
pre-pandemic education and virtual learning tools were rarely used in a structured way. 

Although some students had minimal exposure to online tools in the form of 
asynchronous learning platforms, such instances were rare and supplementary. Student S2 
mentioned, "Actually, in the first semester, one of the lecturers utilized e-learning when they 
couldn’t come to class, but it was only used two or three times." This experience aligns with 
Tamah et al. (2021) and Ramli (2019) findings, which noted that online learning was mainly 
supplementary before the pandemic and used to support rather than replace in-class 
teaching. 

Before the COVID-19 pandemic, English teaching and learning at Sriwijaya University 
were primarily characterized by conventional, face-to-face methods. The structured 
classroom routines facilitated direct interaction, with little reliance on technology. Both 
lecturers and students adhered to traditional pedagogical practices, with minimal exposure 
to online learning platforms, except in occasional, supplementary contexts. This period, as 
described by participants and corroborated by existing studies (Feng, 2021), represents a 
time when physical classroom presence and interpersonal interaction were central to the 
educational process. 

During the Pandemic: 
In April 2020, as the COVID-19 pandemic intensified, English teaching and learning at 

Sriwijaya University transitioned entirely to online platforms. The shift to virtual learning 
was a new experience for both lecturers and students, who had to quickly adapt to a digital 
environment. While the core structure of teaching activities, such as lectures, discussions, 
and presentations, remained similar to those before the pandemic, the method of delivery 
changed significantly. Student S1 reflected, “During the COVID-19, we carried out the learning 
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process as usual. But the difference is all of these processes were carried out using online 
meeting applications. So, we didn’t do face-to-face.” 

This transition to online learning required both synchronous and asynchronous 
modes of instruction. Lecturer 1 explained, “For synchronous activities, we used Zoom 
Meetings, while asynchronous tasks were managed through the LMS (Learning Management 
System).” This aligns with Atmojo and Nugroho’s (2020) findings, which noted that teachers 
adapted traditional classroom practices, such as lectures and group discussions, to online 
settings. 

The change in format also required new procedures for pre-activities. According to 
Student S5, “In the pre-activities, the lecturers usually sent the Zoom or Google Meet link to the 
class group. After that, they took attendance through e-learning, and the learning activities 
were carried out as usual.” This adjustment in procedure reflects the broader global trend of 
adopting virtual platforms, which Mustakim et al. (2021) documented as a key strategy for 
maintaining educational continuity during the pandemic. 

Despite maintaining similar teaching activities, the online format presented new 
challenges. Lecturer 1 noted that engaging students during online sessions was difficult: 
“Most of the students did not turn on their cameras, so I had to rely on the chat box and screen 
sharing to engage them in the discussion.” This echoes concerns globally about the limitations 
of online learning, particularly when it comes to student engagement in a virtual classroom. 
However, the online environment did offer certain conveniences, such as automatic grading 
through LMS for quizzes and assignments. 

Participants also used a variety of online platforms to facilitate their learning during 
this period. Student S3 shared that “We did everything online. The lecturers informed us 
through WhatsApp, then we joined Zoom or Google Meet for the main activities, and we 
submitted assignments on the UNSRI e-learning website.” This widespread use of multiple 
platforms highlights the flexibility of online learning, which allowed for both synchronous 
and asynchronous activities. Atmojo and Nugroho (2020) similarly noted that a variety of 
platforms were employed during the pandemic, such as Zoom, Google Classroom, and 
WhatsApp. 

The experience of teaching and learning online broadened participants' familiarity 
with digital tools. Lecturer 2 reflected, “During the pandemic, I became familiar with platforms 
like Google Meet, Zoom, and LMS, which I hadn’t used much before. They became essential tools 
for teaching.” This increased reliance on technology is consistent with global trends, as many 
educators adapted to using digital platforms for the first time, making them essential 
components of the teaching process (Atmojo & Nugroho, 2020). The pandemic phase of 
English teaching and learning at Sriwijaya University saw a shift from in-person to entirely 
online instruction. Although the core teaching activities remained consistent, the medium of 
instruction changed, introducing new challenges related to student engagement and 
technology use. However, this period also accelerated the adoption of digital tools and 
platforms, laying the groundwork for future hybrid and blended learning models. These 
findings align with global research on the impact of COVID-19 on educational practices 
(Mustakim et al., 2021). 
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Post-Pandemic: 
Following the improvement of the COVID-19 situation in August 2022, Sriwijaya 

University gradually resumed face-to-face learning. However, unlike the pre-pandemic era, 
the post-pandemic phase introduced a more flexible approach, combining online and offline 
methods. Teaching activities, including lectures, discussions, and assignments, retained their 
core structure, but technology—introduced during the pandemic—became an integral part 
of the educational process. Student S1 noted, “After the pandemic, we started doing both 
online and offline classes. Sometimes, half of the students were in the classroom, and the other 
half joined online.” 

This hybrid approach, where physical and virtual classrooms coexisted, allowed for 
greater flexibility in teaching and learning. Lecturer 2 explained, “I combined the online and 
offline learning. We could use both methods for teaching, depending on the situation.” The 
ability to switch between modes, depending on student needs and circumstances, reflects a 
global trend toward more flexible education models. Research by Washington (2019) also 
supports this shift, highlighting how post-pandemic education has increasingly embraced 
hybrid and blended learning models to offer more adaptable teaching approaches. 

Even with the return to face-to-face learning, the use of technology remained a key 
element. Lecturer 3 shared, “Since we have become accustomed to using IT and learning 
applications, although we meet face-to-face in the class, those tools are still used for teaching 
and learning.” This indicates that online platforms, such as e-learning systems and digital 
tools introduced during the pandemic, continue to be valuable for managing tasks like 
assignments and quizzes. This aligns with findings from Campbel and Thompson (2018) who 
noted the continued reliance on digital practices in post-pandemic education globally. 

The combination of online and offline learning has also diversified the teaching 
experience. Lecturer 1 explained, “We are now using blended learning, where about 80% of 
the meetings are offline, and 20% are online, through the LMS.” This blend of methods offers 
flexibility and convenience, ensuring that students can participate in learning regardless of 
their location. Student S3 supported this by saying, “I think we are adjusting between online 
and offline. It’s more flexible, and sometimes the lecturers feel more comfortable with online, so 
they mix the two.” This flexibility has been one of the defining features of post-pandemic 
education, allowing lecturers and students to tailor their learning experiences to better suit 
their circumstances. 

The use of hybrid models has also paved the way for innovation in teaching practices. 
Lecturer 2 mentioned, “After the pandemic faded, we were asked to use hybrid learning, where 
some students had to be in the classroom, and others joined online. It was a new experience, but 
it worked well for both groups.” This reflects the adaptability of the post-pandemic learning 
environment, where educators have been able to utilize both physical and digital spaces 
effectively. The post-pandemic phase at Sriwijaya University brought about a shift in English 
teaching and learning practices, where flexibility and the integration of technology became 
central. While face-to-face learning returned, the use of online tools and platforms persisted, 
creating a more hybrid approach to education. This new model of blended learning has not 
only increased flexibility for both students and lecturers but also laid the foundation for 
more innovative teaching practices. These changes are consistent with broader educational 
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trends observed globally, where the use of technology in education continues to grow in 
importance (Campbel & Thompson, 2018). 

The findings of this study have significant implications for English teaching and 
learning at Sriwijaya University. The transition from traditional, face-to-face instruction to 
online learning during the pandemic, followed by the adoption of blended and hybrid 
models post-pandemic, highlights a new paradigm of flexibility in education. Most 
participants expressed a preference for the post-pandemic era, suggesting that the 
integration of technology into teaching and learning should be maintained and further 
enhanced. Blended learning, which combines online and offline methods, offers a more 
adaptable and inclusive approach, allowing students and lecturers to adjust according to 
their needs and circumstances. The continued use of digital platforms such as LMS, Zoom, 
and WhatsApp, which were adopted during the pandemic, has proven to be a valuable asset 
for synchronous and asynchronous learning. These tools not only enrich face-to-face 
instruction but also enhance student engagement, implying that the university should 
invest in digital infrastructure and training to support the effective use of these 
technologies in hybrid learning environments. 

However, this study is not without its limitations. It focuses on the experiences of 
lecturers and students from a single state university, which limits the generalizability of 
the findings. The context of Sriwijaya University may differ from other institutions in terms 
of resources, student demographics, and technological infrastructure. Additionally, the 
relatively small sample size of eight participants may not fully capture the diversity of 
experiences within the broader population of English learners and educators. The reliance 
on self-reported data from interviews also introduces potential biases, such as selective 
memory or social desirability. Furthermore, this study primarily explored subjective 
experiences, which, while insightful, may not provide a complete picture of the 
effectiveness or long-term impact of the different teaching phases. 

Given these limitations, future research could expand the scope by including 
participants from multiple institutions, both public and private, to provide a more 
comprehensive understanding of how English teaching and learning has evolved across 
diverse educational settings. A larger, more diverse sample would offer a broader range of 
experiences and preferences, leading to more generalizable findings. Additionally, future 
studies could incorporate quantitative measures, such as academic performance, student 
retention, and engagement levels, to assess the effectiveness of different teaching 
approaches across the pre-pandemic, pandemic, and post-pandemic periods. Longitudinal 
studies could also track the long-term impact of blended and hybrid learning models, 
offering deeper insights into how these changes affect student success in the evolving 
educational landscape. Lastly, research into the role of digital literacy and technological 
competency in the success of blended learning environments could inform targeted 
interventions, such as training programs, to improve the overall effectiveness of hybrid 
education models. 

CONCLUSION  
This study highlights the changes in English teaching and learning at Sriwijaya 

University across three phases: before, during, and after the COVID-19 pandemic. Before 
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the pandemic, teaching was done in-person with minimal technology, focusing on face-to-
face interactions. However, the pandemic forced a shift to fully online learning, requiring 
both lecturers and students to quickly adapt to virtual platforms like Zoom and LMS. 
Although teaching methods remained largely the same, the online format introduced new 
challenges, particularly with student engagement. Despite this, the use of technology 
ensured the continuity of education. 

In the post-pandemic phase, a blended approach combining online and face-to-face 
learning emerged, which most participants preferred due to its flexibility. Technology that 
became essential during the pandemic continued to play a key role in enhancing student 
engagement and providing more adaptable learning experiences. The findings suggest that 
education will increasingly rely on traditional and digital methods. However, the study’s 
focus on a single university with a small participant pool limits the generalizability of the 
results. Future research should explore diverse educational contexts and examine how 
digital literacy affects the success of hybrid learning models. Overall, the study underscores 
the pandemic's lasting influence on education and technology's growing importance in 
shaping its future. 
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