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Abstract 

Asynchronous Video Feedback (AVF) allows students to replay or slow down video feedback for better 
comprehension, enabling them to thoroughly process and address issues, thereby enhancing their 
observational and reasoning skills. This study investigates the effectiveness and student perceptions of AVF in 
improving speaking skills in online English courses. Conducted in an online English course in Pare, Kediri, 
Indonesia, the research employed a mixed-methods design, including pretests, post-tests, surveys, and semi-
structured interviews with eight participants from an online speaking class. The results revealed substantial 
improvements in learning outcomes, with the pretest mean score of 64.88 increasing to a posttest mean score 
of 84.88, indicating a significant enhancement in students' speaking capabilities. The study showed that AVF 
significantly improved pronunciation, grammar, vocabulary, and fluency. Additionally, AVF promotes self-
directed learning and discipline, though a student's educational background may influence their 
comprehension, particularly concerning grammar. Compared to in-class feedback, AVF reduces feelings of 
embarrassment and fear, offering valuable insights for future online English classes. Therefore, AVF is 
proposed as an effective tool for developing students' speaking abilities in online courses. 

Keywords:  Asynchronous video feedback, English language learning, speaking skills, online learning. 

INTRODUCTION 
Assessing students' speaking skills presents significant challenges, particularly in 

terms of delivering effective and practical feedback. Traditional methods are often 
cumbersome, requiring extensive time for evaluation and lacking the ability to provide 
immediate, detailed, and personalized feedback. Additionally, traditional feedback methods 
often fail to address individual learning needs adequately, resulting in generalized comments 
that do not pinpoint specific areas for improvement (Hojeij & Baroudi, 2018). However, with 
the development of technology, video Feedback has emerged as an effective solution. Video 
Feedback allows educators to deliver feedback to students via video asynchronously, 
enabling students to replay or slow down the video to improve comprehension and gain a 
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thorough understanding of the feedback (Henderson & Phillips, 2015; Walter et al., 2015). 
This method significantly enhances students' speaking skills, including pronunciation, 
vocabulary, and fluency. By clearly defining and identifying areas for improvement, 
asynchronous video feedback took less time to create than text feedback however provides 
students with more time to explore solutions, leading to better observational and reasoning 
skills (Cunningham, 2019). 

As a form of formative feedback, Asynchronous Video Feedback (AVF) helps students 
adjust their thinking or behavior to enhance learning. Formative feedback involves gathering 
information during a lesson to improve students' performance on targeted learning 
outcomes, narrowing the gap between current and desired performance and offering 
valuable insights for both students and teachers (Alonzo, 2018). AVF ensures a deeper 
understanding and better retention of the corrective guidance provided, making the learning 
process more dynamic and effective for both students and educators. Video feedback is a 
personal, specific, and engaging approach that allows students to view themselves from a 
distance, providing authentic and understandable input on their abilities (Crook et al., 2012; 
Henderson & Phillips, 2015; Lamey, 2015). Through frequent video observation, it also 
enables in-depth behaviour analysis. With peer interactions that happen in real time and the 
ability to record feedback for subsequent viewing, video feedback is more engaging than 
traditional feedback tactics. 

Li and Walsh (2023) noted that additional empirical research is necessary to properly 
comprehend the potential of technology-enhanced video feedback in online education, as it 
is still in its early phases. Technology has significantly impacted teaching and learning as it 
has been incorporated into education. Asynchronous video feedback is being used by more 
online instructors to improve communication in speaking classrooms (Belt & Lowenthal, 
2021). Asynchronous video is now more widely available because to technological 
developments, providing nonverbal, emotional, and visual cues that might enhance online 
conversation. With content continually available, asynchronous learning environments help 
students overcome shyness and teacher anxiety (Coman et al., 2020). Mahoney et al. (2019) 
have identified three ways for video feedback in higher education: talking head video 
feedback, screencast video feedback, and screencast video feedback using a webcam. English 
teachers can more efficiently provide video feedback in online learning environments by 
being aware of these tactics. 

Promising results have been found when researchers investigate the usage of blogs 
and video technologies to provide students with video feedback. At the English Education 
Department of IAIN Batusangkar, Indonesia, fourth-semester students participated in a 
study by Zulhermindra and Hadiarni (2020) on the use of filmed feedback to improve public 
speaking abilities. With noticeable improvements in the introduction, body, conclusion, and 
timing of their presentations, this classroom action research showed that students' abilities 
increased from needing improvement to satisfactory. The results imply that filmed feedback 
is a useful tool for applying to other facets of public speaking and related topics. However, 
Tseng and Yeh (2019) looked into how third-year EFL college students in the Department of 
Applied Foreign Language at a national university in Taiwan fared when it came to their 
English speaking abilities whether they received written versus video feedback. According 
to the study, receiving written and video feedback was beneficial for improving one's English 
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speaking abilities. Students' intonation improved the most with video feedback, but their 
grammar and vocabulary improved more with written input (Cavaleri et al., 2019). The 
students thought that receiving feedback was essential to improving their speaking skills, 
and depending on the particular skill area, they preferred receiving both kinds of feedback. 

Effective feedback techniques were investigated by Cheng and Li (2020) in online TESOL 

classrooms at a public institution in the South of the United States, in distance learning settings. 

They used screencast video feedback in writing classes and evaluated its efficacy against Microsoft 

Word feedback that was simply text-based. According to the survey, students favoured screencast 

video feedback since it was intimate and conversational and could offer detailed insights. This 

approach is a promising strategy for educators working in online learning environments because 

it provided thorough writing feedback and assisted in building a social presence. 

Previous studies have significantly contributed to the literature on feedback in 
learning, but several gaps remain unaddressed. Notably, these studies have often overlooked 
informal education settings, the duration of delivering feedback, and geographical factors 
that may influence students' speaking skills. Additionally, the practice and students' 
perceptions of using asynchronous video feedback (AVF) in speaking classes have not been 
thoroughly investigated, particularly in informal education contexts. This study aims to fill 
these gaps by exploring the use of AVF in online English courses, specifically within informal 
settings. The study centres on two main enquiries: Do students' speaking abilities before and 
after getting asynchronous, video-recorded spoken corrective feedback differ significantly? 
What are the perceptions, benefits, flexibility, and preferences of students in an online 
speaking course regarding asynchronous video-recorded spoken corrective feedback? In the 
formative process, feedback is critical since it can either accelerate or stall learning. In order 
to improve speaking skills, this project aims to apply video feedback as a formative 
evaluation tool, offering fresh perspectives and theories on its application. 
 

METHOD 
Over the course of 11 days, the study evaluated students' speaking abilities in an 

informal online English course in Pare, Kediri, Indonesia, with an emphasis on topics of 
everyday conversation. The study examined students' performance in an online speaking 
class following the receipt of asynchronous video feedback by combining quantitative and 
qualitative approaches in a mixed-methods design. A two-phase design, with quantitative 
data collected initially and qualitative data subsequently, was made possible via the 
sequential explanatory mixed approach (Creswell, 2014). Pre- and post-tests, surveys, and 
other quantitative methods were used to collect data; semi-structured interviews were used 
to collect qualitative data. 

Eight students from the Speaking 1 class, who had already passed the basic speaking 
class, were selected using purposive sampling. The online speaking course comprised three 
levels: Basic, Speaking 1, and Speaking 2. The Speaking 1 level targets students who are 
familiar with essential phrases and expressions in daily life and can communicate in English. 
The goal of this level is for students to construct and articulate ideas on topics such as plans, 
hometown, education, and other relevant subjects provided by the tutor. This 
comprehensive approach ensured a thorough investigation of the effectiveness of 
asynchronous video feedback in enhancing speaking skills. 
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Data collection for this study involved several stages. Initially, a pretest was conducted 
on day 1 to assess the students' baseline speaking skills. This was followed by a treatment 
phase using Asynchronous Video Feedback (AVF) from day 2 to day 10, encompassing nine 
cycles in total. During the treatment, the researcher evaluated students' performance using 
a scoring rubric that included fluency, pronunciation, vocabulary, and grammar. After 
summarizing the feedback based on this scoring rubric, the researcher provided detailed 
explanations of the students' performance in the form of video feedback. This feedback 
addressed pronunciation errors, vocabulary issues, and grammar mistakes. For 
pronunciation errors, the researcher used phonetic symbols to demonstrate correct 
pronunciation. Grammar mistakes were corrected by explaining the proper use of verbs and 
tenses. Each video feedback was then uploaded to Google Drive and shared with the students 
via a WhatsApp group. 

At the end of the treatment phase, a survey was distributed to gather feedback on the 
effectiveness of the AVF. On day 11, a posttest was conducted, which included a Question and 
Answer activity. Additionally, four students were selected for interviews based on their 
collective speaking scores to gain deeper insights. The collected data were analyzed using 
statistical techniques such as means, standard deviations, and ranges, and processed using 
SPSS 26. The results were presented by comparing average scores to determine the impact 
of asynchronous video feedback on students' language skills. 

FINDING AND DISCUSSION 
The study aimed to evaluate the impact of asynchronous video-recorded spoken 

corrective feedback on students' speaking skills. The results showed a significant increase in 
the mean values of the pretest and posttest scores, indicating substantial improvement in 
students' performance. The mean pretest score was 64.88, while the mean posttest score 
increased to 84.88. This significant increase in the mean scores indicates that students' 
speaking skills improved markedly after receiving asynchronous video-recorded spoken 
corrective feedback. 

Table 1. Paired Sample Statistic 

  Mean Std. Deviation Std. Error Mean 

Pair 1 Pre-test 64.88 10.548 3.729 

Post-test 84.88 7.415 2.622 

The significant increase in the mean scores from pretest to posttest demonstrates the 
effectiveness of asynchronous video-recorded spoken corrective feedback in enhancing 
students' speaking skills. The reduction in standard deviation and standard error mean 
further supports that the feedback method not only improved overall performance but also 
led to more consistent outcomes among the students. These findings highlight the potential 
of asynchronous video feedback as a valuable tool for improving speaking skills in an 
educational setting. 
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Table 2. Paired Sample Correlation 
 N Correlation Sig. 
Pair 1 Pre-test & Post-test 8 .924 .001 

The study further examined the correlation between students' pre-test and post-test 
scores to understand the relationship between their performance before and after receiving 
asynchronous video-recorded spoken corrective feedback. The paired sample correlation 
analysis, as shown in Table 2, revealed a very strong positive correlation of 0.924 between 
the pre-test and post-test scores for the eight students involved in the study. This high 
correlation coefficient indicates that students who performed well on the pre-test also 
tended to perform well on the post-test, and those with lower pre-test scores generally 
showed significant improvement in their post-test scores. 

The significance value (Sig.) of 0.001 confirms that this correlation is statistically 
significant, suggesting that the observed relationship is unlikely to have occurred by chance. 
This strong, significant correlation underscores the effectiveness of the asynchronous video 
feedback intervention, as it demonstrates a consistent improvement in students' speaking 
skills from the pre-test to the post-test. The findings indicate that asynchronous video-
recorded feedback can reliably enhance students' speaking abilities, making it a valuable tool 
in educational settings for improving language proficiency. 

A pre-experimental study revealed that asynchronous video feedback significantly 
improved students' English speaking skills in an online speaking class, as assessed through 
a pretest and posttest, demonstrating the effectiveness of this formative feedback. This result 
aligns with the findings of Zulhermindra and Hadiarni (2020), who found that videotaped 
feedback could enhance students' public speaking skills. However, Tseng and Yeh (2019) 
noted that while video feedback could improve students' fluency in speaking English, it was 
less effective for grammar and vocabulary, which were better improved through written 
feedback. Their study compared students who received video feedback and those who 
received written feedback, with the latter showing more significant improvements in 
grammar and vocabulary. 

Moreover, peers offered both written and video evaluation in Tseng and Yeh's (2019) 
investigation, which was finished in a single feedback cycle. Due to the short practice period, 
some speaking skills components did not develop to their full potential. Additionally, Nikolic 
et al. (2018) found that obtaining peer criticism did not significantly increase performance 
in comparison to self-critiquing or receiving no feedback at all. According to Simpson et al. 
(2019), several students also experienced anxiety and vulnerability when making remarks 
about their peers. 

On the other hand, the current study employed an asynchronous video feedback 
system wherein one of the researchers served as the instructor for nine cycles of feedback. 
With this method, which used the feedback as a formative assessment, students had more 
time in class to practise and analyse their errors. According to Alonzo (2018) and Wafubwa 
(2020), formative assessment necessitates precise language and an emphasis on 
comprehension as opposed to evaluation. This method may help students become more 
proficient speakers in a number of areas, such as fluency, grammar, vocabulary, and 
pronunciation. The results show that students' speaking abilities significantly differed 
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before and after receiving asynchronous video-recorded spoken corrective feedback, 
proving that the intervention improved their performance. 

Students' Perceive of an Asynchronous Video-Recorded Spoken Corrective Feedback 
The researcher utilized both quantitative and qualitative data to gather 

comprehensive information on students' speaking abilities. The qualitative data were 
obtained from open-ended interviews, offering in-depth perspectives. The data were 
analyzed and categorized into four main areas: understanding of asynchronous video 
feedback (AVF), benefits of AVF, flexibility of AVF, and preferred forms of feedback. 

Understanding of Asynchronous Video Feedback 
Students' understanding of asynchronous video feedback (AVF) was assessed 

through various statements, with average scores indicating that most students agreed they 
understood and utilized the feedback from their tutor. Specifically, students agreed that they 
were familiar with the term AVF (average score of 2.50) and actively corrected their errors 
based on the feedback (average score of 3.38). They strongly agreed that they understood 
the feedback provided (average score of 3.63). Additionally, students agreed that they 
watched the entire video feedback (average score of 2.75) and focused on the specific 
feedback given (average score of 2.63). The overall average score of 2.98 suggests a general 
agreement among students regarding their understanding of AVF. Despite not fully grasping 
the concept, a significant number of students used the feedback to correct their speaking 
practice errors. These results are consistent with those of Bobo and Andrews (2010) and 
Simpson et al. (2019), who observed that students may appraise their own performance in 
relation to given assessment criteria by using video feedback. Nonetheless, it is crucial to 
remember that students' educational backgrounds can have an impact on how well they 
understand video feedback when learning English. 

Participant 1 mentioned, "I haven't checked everything, perhaps one or two of 
yesterday's videos, which I believe are pretty simple to grasp. But I'm not sure because we have 
different ways of implementing it, and our educational backgrounds in acquiring English are 
also varied. But, for me, it's quite easy." Prior to enrolling in Speaking 1, Participant 1 had 
already studied grammar, vocabulary, and pronunciation extensively. P1 consequently 
found it simple to understand the tutor's explanations in the feedback videos. 
Notwithstanding, P1 conceded that learners' educational experiences with English language 
acquisition may impact their comprehension, resulting in disparate degrees of 
comprehension about video feedback. Participant 2 further emphasised this diversity. 

Moreover, Participant 2 stated, "I think I understand what is conveyed in the feedback 
video, but sometimes it can be difficult for me to apply it directly during class because I forget 
easily. So, even though I already understand what the feedback is in the video, remembering it 
in class is difficult. So, you really need to take notes and practice a lot, which is what I try to do." 
Participant 2 clarified that although he comprehends the explanations in the video feedback, 
his forgetfulness makes it difficult for him to put them into practice in class. Given that the 
researcher uses different terminology to remedy speaking faults, this could point to a 
shallower understanding of the language. In order to overcome this shortcoming, P2 has 
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devised a plan that involves making notes on the criticism and practicing more to improve 
his English speaking abilities. 

Daily assessments revealed that many students struggle with grammar, which is 
essential for fluency. Proficiency in grammar enables speakers to apply and comprehend 
English language structures quickly and accurately, promoting fluency (Abbaspour, 2016; 
Kusumawardani & Mardiyani, 2018). Recognizing that grammar was a significant obstacle 
for many students, the researcher dedicated more time to discussing grammatical feedback. 

The Benefit of Asynchronous Video Feedback  
Researchers examined the impact of asynchronous video feedback (AVF) on students' 

speaking skills, in addition to their comprehension of AVF. The analysis of students' 
perceptions revealed that AVF is beneficial for improving their speaking abilities, with an 
overall average score of 3.45. Students agreed that AVF provided new ideas for practicing 
English speaking skills (3.50), helped them understand their mistakes (3.50), corrected 
pronunciation errors (3.38), and emphasized word stress in sentences (3.63). They also 
found AVF useful for identifying grammar errors (3.63) and correcting vocabulary usage 
(3.50). Furthermore, students felt that AVF allowed more practice time during class (3.13), 
were satisfied with the feedback (3.38), and found it effective for recognizing their teacher 
(3.38). Overall, AVF was considered very effective in improving speaking abilities for future 
use (3.38). These findings align with Henderson & Phillips (2015), who noted that video 
feedback encourages critical thinking and reflection. Additionally, students reported that 
combining AVF with resources like vlogs, and English podcasts enhanced their continuous 
practice and learning (Lestari, 2019). 

Furthermore, Participant 2 mentioned, “In my opinion, it should be written in note 
form, because speaking is a sport or skill requiring a lot of practice. We will not develop our 
speaking skills until we practice. That's the basic thing that you tried to convey to us, and the 
most important thing is that we must always try to speak English." This highlights the 
importance of consistent practice for developing speaking skills. Students also agreed that 
AVF helped provide more time in class for practice. Students in the speaking class indicated 
that one of their main requirements was more time to practice speaking in public through 
debates, conversations, and discussions. AVF is a useful substitute for synchronous feedback 
delivery since it cuts down on the amount of time that is usually spent on it—roughly one-
third of the class period. Additionally, Participant 2 often applies the feedback from the 
previous day when students are encouraged to participate in discussions. This includes using 
proper grammar and word connectors, which are crucial for clearly conveying ideas during 
talks. 

Participant 3 asserted, “So far it has helped improve my speaking because I have never 
received any feedback from the tutor in the class I took before." P3 thought that AVF was 
especially beneficial because she had never gotten feedback in her prior classes. The 
teacher's comments was very important to her learning process because of her weak English 
proficiency. Feedback is intended to assist students in narrowing the gap between their 
present knowledge and their learning objectives, claim Hattie & Timperley (2007). 
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The Flexibility of Asynchronous Video Feedback 
Asynchronous video feedback (AVF) has been found to be highly flexible in improving 

students' speaking competence (Yoon, 2021). The analysis of students' perceptions 
regarding the flexibility of AVF revealed that most students appreciated its adaptability. 
While students disagreed with spending a long time reviewing AVF (average score of 1.88), 
they agreed that they would keep the feedback for future review even after the class ended 
(3.13). They strongly agreed that they could review AVF anywhere (3.63) and at any time 
(3.38). Additionally, students agreed that they were not obliged to watch the AVF 
immediately (2.75). 

Overall, the average score of 2.95 indicates that students find AVF flexible and 
beneficial for improving their speaking competence. They value the ability to review and 
pause the feedback at their convenience. Previous studies by Henderson & Phillips (2015) 
and Lamey (2015) support these findings, highlighting the flexibility of AVF as a major 
benefit, enabling students to replay, pause, and review the feedback. Cassano & Di Blas 
(2023) also emphasize the importance of this flexibility in promoting self-directed learning 
and discipline. AVF is particularly advantageous for students with diverse backgrounds and 
busy schedules, allowing them to review feedback even during stressful times, such as 
pandemics. However, Trip & Rich (2012), Henderson & Phillips (2015), and Borup et al. 
(2015) noted that delivering video feedback can be time-consuming for teachers and may 
not always be appreciated by students. The flexibility of AVF largely depends on the class 
design and students' needs throughout the class period. 

Students’ Preferred Form of Assessment Feedback 
Researchers investigated students' preferred form of feedback in speaking classes, 

examining options such as direct spoken feedback, peer feedback, and individual feedback. 
The analysis revealed that students generally preferred various feedback forms. They felt 
more connected with their tutors through asynchronous video feedback (AVF), with an 
average score of 3.25, and believed that AVF is necessary for online and online speaking 
classes (average scores of 3.50). While they disagreed with feeling lazy to listen to AVF 
(2.13), they acknowledged that relying solely on AVF can feel inadequate (3.13). Students 
felt comfortable receiving both AVF (3.50) and direct feedback during class (3.50). They also 
preferred individual feedback (3.38) and comprehensive feedback that includes all errors in 
fluency, vocabulary, pronunciation, and grammar (3.25). However, peer feedback was less 
preferred (2.75). 

The majority of students consented to receive various forms of feedback during the 
class hour, as evidenced by their total average score of 3.23. Although students valued AVF's 
flexibility, they also understood that it was essential for online learning, especially for 
speaking sessions. The results of the study support the findings of Thomas et al. (2017), who 
found that while AVF is less important in face-to-face interactions, it can be useful in 
fostering student-teacher relationships in fully online courses. The study also showed that 
AVF helps students feel more connected to and understand their instructors. Some students 
felt inadequate using AVF alone because they could not ask specific questions about the 
feedback. As stated by Participant 1, "Personally, I usually prefer to get feedback in class 
directly." Conversely, other participants favored AVF. Participant 2 asserted, "It's good and 
pleasant, the video is short but I think it's quite good." Moreover, Participant 3 mentioned, "I 
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prefer to receive asynchronous video feedback, in my opinion." Lastly, Participant 4 stated, "In 
my opinion, I prefer asynchronous video feedback rather than delivering it directly in class. If 
it's asynchronous video feedback, we don't feel so embarrassed because it's aimed at everyone." 

Students with limited time for studying grammar, pronunciation, and vocabulary 
preferred AVF due to its flexible nature. Thompson & Lee (2012) also highlighted positive 
student views on screencasting video feedback in online courses. Interview results showed 
that students preferred asynchronous feedback for practicing speaking, as it reduced their 
feelings of embarrassment and anxiety compared to receiving feedback in class. 

CONCLUSION  
Corrective feedback in speech classes can be given via video feedback, which 

provides individualised, targeted, and thorough explanations. This method improves 
learning outcomes in the twenty-first century by closing performance gaps between 
desired and actual performance. Education has been greatly impacted by technological 
improvements, which have improved the effectiveness of feedback delivery in both offline 
and online environments. English teachers can efficiently provide feedback in online 
speaking classrooms by utilising talking head films, screencasts, and webcam-based 
feedback as strategies for adopting video feedback in higher education. According to the 
study, speaking proficiency among students increased using asynchronous video feedback 
(AVF), as seen by an increase in pretest and posttest scores from 64.88 to 84.88. At a p-
value of 0.001, the improvement was statistically significant. The AVF method, applied over 
nine feedback cycles, provided students with ample time to practice and evaluate their 
mistakes, leading to enhancements in pronunciation, grammar, vocabulary, and fluency. 
With its flexibility, AVF encourages self-directed learning and self-discipline by enabling 
students to evaluate comments at any time and from any location. In addition, as contrasted 
to in-class comments, it fosters a stronger sense of community between students and 
teachers while lowering anxiety and feelings of embarrassment. However, the effectiveness 
of AVF can be influenced by students' educational backgrounds, particularly in 
understanding grammatical feedback. The small sample size and brief instructional period 
of this study were its limitations. Further research should explore instructors' perspectives 
and compare the effectiveness of AVF with other feedback methods in both control and 
experimental classes. This study highlights AVF's role in enhancing speaking skills in online 
English classes, offering a practical tool for modern educational practices. 
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